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ABSTRACT 

This compilation xs intended to provide a 
comprehensive collection of nonprescripti ve learning outcome 
statements for second language instruction. Included are stateaents 
of what students can know and can do in the major content areas of 
second language learning, and in the areas in whicji second language 
relates to values education, basic education- and career education. 
The goals are stated in such a way that they apply to a variety of 
second languages. Specifically, the goal statements are grouped under 
the following headings: (1) values and second language, (2) basic 
education and second language, (3) the function of the language in 
society, (U) nature of the language, (5) listenipg, (6) speaking, (7) 
reading, (8) writing, (9) culture, and (10) careers and second 
language. It is hoped that school systems will use the collection: 
(1) to clarify the purposes of education for students, teachers, 
parents and community; (2) to provide a basis for teaching-learning 
evaluation and accountability; (3) to aid in the rewriting and 
development of courses and curricula; and (4) for long-range planning 
and systematic control of educational development. This book is a 
critique edition, whiCjh is being disseminated to elicit response from 
the educational community, (PM) 
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INTRODUCTION 

You are an educator. You, better than anyone, know what you wish 
to teach. Often, however, you share ideas with your colleagues on 
important questions affecting your students and out of that sharing may 
come enriched learning. 

For both personal and professional reasons, many educators are now 
asking themselves the question ^Vhat is to be learned?" This book is an 
effort by some of your fellow educators to share their tlioughts on that 
question with you. They spent months writing and defining a set of goals 
which can be of service as you move toward your own response to the 
question 'Vhat is to be learned?" 

The people who created this book view goals as a means of communicating 
about learning rather than as sources of confining, oversimplistic, and 
mechanistic control. Accordingly, the aim of this goal definition effort 
has been to provide a comprehensive and valid collection of nonprescr iptive 
learning outcome statements purely as a resource for others interested in 
pursuing goal based learning and evaluation. 

I1)e next few pages will answer some of the questions you may have 
about the purpose, nature, and use of this collection. (For an in-depth 
discussion read the booklet '^Introduction to Course Coals for Educational 
Planning and Iwa lua t ion , K-12 We hope these suggestions will be helpful. 



Why goals at all ? 

Education helps Icarnors grow and change. Educators and learners 
must, therefore, decide and communicate to one another what changes are 
possible and desirable. Parents, school boards, and the conuiumity also 
have major roles to play in influencing educational growth and change. 
These responsibilities can best be carried out if those participating in 
decisions about education have alternatives stated in simple, clear, and 
explicit terms. 

Hii.s collection contains a large number of concisely stated alternative 
learning outcomes of use to anyone involved in communicating about what 
might be learned. School systems can select and modify program goals. School 
staffs within a system can select and modify the more specific goals helpful 
in planning a course of instruction. Teachers can use selected goals to 
guide them as they devise experiences and testing methods. 

UHiat kind of ^oals are in this collec tion? 

Levels . Figure 1 illustrates four possible levels of goals. Two of 
these levels of learning outcomes are included in this collection. Program 
goals describe general outcomes; course goals describe the specific outcomes 
relating to them. These goals differ in the type of planning for which they 
are suited. Program goals serve as guides to planning programs at district 
and subdiscrict levels. Course goals serve as guides to planning courses in 
schools, departments, and classrooms. 

Ac the system level the board of education is responsible for approving 
statements of ptirpose enunciating the district's philosophy of education. 
The district selection and adaptation of the program and course goals provided 
here will be guided by such statements of district goals* 

Q i i 
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Figure 1 



System Goal : 



The student v^ill acquire knowledge 
and skills that will help him acquire 
perspective about hit^iself, his country, 
and his culture in relation to other 
people, other countries, and other 
cultures . 
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Program Goal : 



Course Goal: 



The student is able to read a second 
language with ease, enjoyment, and 
appreciation . 

Tlie student is able to skim read a 
passage in the second language in 
order to de t ermine the main idea qui ckly , 
to make a preliminary survey, to locate 
specific facts and significant details 
efficiently, and to review materials . 



To be 
found 
in the 
course 
goal 
CO 1 lec ' 
tions ♦ 



Ins true t iona 1 
Goal: 



Hie student is able to determine the 
main idea of selected passages from 
Spiegel tlirough skim reading. 
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Behavioral 
Objective : 



Per f ormauce 
Ob joc t ive ; 



Given five passages from Spiegel , the 
student is able to correctly identify 
their main ideas after skim reading them. 

Given five passages of approximately 
500 words from Spiege 1 , tlio student is 
able to correctly identify the main 
idea of four out of the five after 
skim reading each passage for not more 
than two minute s . 



Not 

integral 
part of 
fr i -county 
Project 
System of 
Goal -based 
Planning 
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At the classroom teacher level the course goals must undergo a final 
translation into instructional goals and learning experiences. T\\o. Goal 
Development Project has chosen not to extend into this level of planning, 
llie individua I district and its teachers are best able to deve lop the 
resources and methods suitable for their students. 
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Typos . The socaiul Inngua^e collocLioii includes sLatemonLs of what 
sLudetits can kaow and can do in the major content areas oL second language 
learning, and in the areas in wliich second language relates to values 
education, basic education, and career education. The goals are stated in 
such a way tJiat they apply to a variety of second languages since it would 
be impossible to state specific goals for each language taught in K-12 
curricula. Teachers and curriculum developers can readily adapt the goals 
given here to their specific languages. It may be lielpful in this process 
to also consult appropriate sections of the language arts, music, art, and 
social science collections. 

Values learning outcomes in second language are described In an 
experimental section on ^^1, Values and second language." The treatment of 
values concerns both Vie Ips for students to clarify their own value systems 
and statements of values they may wisli to examine and ratify. Tliis is the 
first effort of the Project to deal with the values dimension of second 
language and, therefore, the goals, issues, and discussion are not meant to 
be comprehensive or final. 

There are many reasons for this tentative attempt to deal seriously with 
the question of possible student outcomes in the area of values and attitudes, 
as well as the areas of knowledge and process. It is, for instance, becoming 
increasingly clear that exclusive concern for knowledge and process can not 
only be a very sterile approach to learning, but can also leave learners with 
seriously incomplete impressions, and ])erhaps worst of all, a negative attitude 
towards learning. Moreover, at this point in lii story, national events are 
revealing the serious implications of having knowledgeable and able 
individuals in sensitive and creative positioTis of public trust, if these 
individuals lack perspective, a sense of etiucs, and personal integrity nnd 
responsibility. Also, in a practical sense, if the learning of second language 
^ iv 
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is to be effective^ it must involve the student in highly personal, value laden 
Interactions with that which is tu be learned. 

1..S tructional planning and evaluation based upon values goals differs 
in important ways Crom planning for knowledge and process goals in science, 
F^xperiencc and studies suggest, for example, that values arise and are formed 
in the process of learning and teaching--the classroom onvironment--and not 
necessarily from the direct teaching of values. In helping students acquire 
and strive to attain values, the educator relies upon teaching knowledge and 
skills that have a logical bearing upon these values. Where the teacher is 
concerned with the teaching o^ value clarification and formation processes, 
he or she teaches the nature and application of such conventional skills as 
verifying information, relating information to criteria, and other methods of 
clarifying personal and social values. 

We all need more information about values education and, therefore, 
reactions of readers to this section are especially solicited in accord with 
the Project *s policy of seeking feedback to assist in improving and revising 
these volumes. 

H ow do program and cour se goals differ fi'om behavioral and performance 
ob je c t ives ? 

U^;ile program and course goals specify general and specific measurable 
learning outcomes, the "beliaviorai objective" specifies the method of 
measurement as well as the desired behavior, and "performance objective'^ 
adds prerequisites and proficiency level. 

The program and course goals provide explicit statements of possible 
learning outcomes which teachers and students can define and for which they 
can accept responsibility in ways most suitable to them. Tl\e teacher and 
student arc free to select those methods for achieving outcomes which seem 
most promising it\ light of their resources and capabilities, Hiis provides 



far :,}:>to. flexible leachiag and learning than teaching systems based on 
behavioral and performance :)b j jctivos . Sucl) an approach places greater 
demands on the ingenuity and professionalism of teachers, bvit has far 
i^reater potential because of its consistency with motivational principles 
and its reliance on the judgti\ent of the professional on the scene. 

Ah ere did the course goals come from? 

llie course goals were developed by outstanding teachers using available 
models and guiaes. The goal writers were supported by tri-county and Oregon and 
Washington state curriculum and evaluation personnel and by selected univer- 
sity and public school consultants. 

More than 55 local school districts in the tri-covmty area of 
metropolitan Portland are active in the Project, litis has been achieved 
through the leadership of the intermediate education districts of the throe 
counties. Representatives from Oregon school districts outside the metro- 
politan Portland area, from the states of Oregon and Washington, and from 
private school systems have also made valuable contributions. 

Its broad base of participation strengthens the Project in a number of 
ways. First, it provides greater financial and personnel support than any 
single district could provide. Second, it makes it possible to draw upon a 
large und reprc sot\ ta t ivc poDl of teacher talent in organizing goal development 
committees. Hiird, it provides a widely representative testing ground for 
the theories i\nd products of the Project. In less than two years, critique 
collections in other fields have been used extensively in curriculum devclop- 
mtint M\<\ evaluation projects of sciveral stale departments of education and of 
many local districts. 
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What can the ^oals in Lhis collect: ion be used tor? 

School systems may use the collections to clarify tl\e purposes of 
education for students, teacliers, parents, nnd the conTiiuini ty . Tliis collec- 
tion can be used as a basis for judging the comprehensiveness and adapt- 
ability of ^oals and objectives of local courses of study and textbooks* 
New learning possibilities can be formulated and discussed. Statements 
already produced or being considered as learning outcomes can be evaluated 
for conciseness, clarity, and accuracy. These kinds of studies aimed at 
assuring agreement on goals and suggesting ways and means of attaining 
them can be undertaken by groups of teachers and su]>port personnel from all 
levels of a school system or across grade levels, divisions, or high school 
departments or by individual teachers. 

llie project provides an important resource for improving the quality 
and extent of participation of students, parents, teachers, school boards, 
and other citizens in deciding the mission of the scliools. 

Another use of the collection is to provide a basis for teaching-learning 
evaluation and accountability . This use requires development of procedures 
within a school system for making a commitment to learning outcomes at the 
program and course levels. H^g goals of this collection provide a wide 
range of clearly stated gc>a Is from whicli choices can he made. Once a conimit- 
ment is made (a process that may involve boards of education, administrators, 
teachers, students, and citizens), the educational mission of the system and 
of each teacher will be known and can be communicated. Methods of instruction 
and evaluation be U suited to the goals agreed on can then be planned. 
Under no circumstances, however^ should goals stated for planning and communi- 
cation he misuser' to limit the teacher freedom to respond to sponc^enous 
opportunities for learning or he misapplied in the evaluation of teaclKU' 
porformance in terms of student performance. 
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.\LioLher use of Lhe collodion is the rcwrit:iny> and developmcnL of 
couL'sos and curricula « By making learning opLions explicit and sharable, 
tl\o collection can siiarpeu the focus of curricular planning. One important 
example of curriculum development fostered by this collection is cross- 
disciplinary planning. 

Tiie goals, although printed in subject collections such as second 
language » science, language arts, social science, mathematics, music, etc., 
may be related and grouped in and across subjects. Thus, for example, a 
teacher interested in teaching about "civil i?:a tion" can locate goals dealing 
with related concepts in second language, art, social science, language arts, 
n:athemat ics, or other subject fields. Computer i^^ation of the goals is in 
process which will permit the retrieval of the goals by any one or more of 
the codes: subject category, educational level, types of knowledge and process, 
relation to career education goals, concepts and values dealt with, and index 

>rds. Tnis system will facilitate efficient and sophisticated interdisciplinary 
[J Lmning . 

Another use of this collection is for long-range planning and systematic 
Co:', i rol r. f educational d e v e 1 o pme n t . The past f e w years in education have 
^uions tra ted that few results of experimentation and development are trans - 
P M" ^. rule. llie inability of educator^- to define clear, unambiguous statements 
)t desired learning outcomes is an important underlying cause. The Goal 
[' '1 ^pnient Project is establishing sets of goals that may be used consistently 
' I i LIS t rue t iona 1 planning and evaluation. The stability this can provide 
j'l'ic! L i ona 1 experimentation and development is apparent. Tl^e power of the 
■ collections themselves in promoting good educational planning and the 
ind convenience it affords teachers in that planning Is equally evident. 
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In all of tlie above activities, and in those we luwe not cited--or 
even thought of, districts are invited and encouraged to use the collection 
selectively and to add their omi goals wherever this collection is insuffi- 
cient to their needs. We liopo that where they do add and modify they will 
let us know aud thus help us expand and improve the collection. 

W ill help be available for eva l ' " p: the attainment of the Roals in this 
collect ion? 

nie principal measurement under development by the Project is 

a set of test items related to c.^^ri course goal. This set is to be so 
comprehensive that any teacher who selects a course goal and translates it 
into one or more instructional goals will be able to retrieve items, or at 
least models of items, appropriate to assess the attainment of his instruc- 
tional goals. 

The Project has already defined evaluation models appropriate for 
assessment of goals in each of the classes of knowledge and process. These 
models will be used to guide both psychoiae tricians and teachers in t)ie 
development of criterion-referenced test items appropriate for measuring each 
type of knowledge and process. As soon as theoretical formulations relating 
to values, generali^cations, and concepts are refined and consistent, similar 
work will begin in developing evaluation models and items for those classes 
of learning. 

Is tills the final version of the program and course goa ls? 

No. In the development of bath the program and the course goals, an 
effort was made to make them comprehensive, realistic, and immediately 
applicable to today schools. At the same time, these goals and the 
taxonomy arc to be revised and improved as they are subjected to use and 
scrutiny by teachers and curriculum personnel. 
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As timo passes, new eoals will bo called tor. For this reason a 
provision is being made : :^ ; the continual review and revision of the goals. 
This will be largely dependent on feedback from the field. Hius , what is 
being cceatod is a dynamic, open system for goal-based learning and evalua- 
tion. 

How to read and interpret the materials in this goal colloction , 

Following this introduction there are four of the sets of indexes for 
retrieving course goals. Each index is printed on pages of a different 
color: knowledge and process classifications, yellow; science program goals, 
blue; career education program goals, green; and second language subject 
matter taxonomy, pink. 

Numbers and/or letter codes on the course goals refer to the materials 
on the colored pages. The colors are to help you find the nioaning of a 
code found beside a course goal. Below is a description of how to read and 
interpret a page of course goals and its codes. Please refer to the follow- 
ing page . 

Subject Matter Taxonomy Uoadin^s 

llie numbered hcading(s) of the left hand column of each page of the 
course goals ['^•^•j Reading, 7.3 Vocabulary, and 7.3.1 Definition (Cont.)J 
identify those sections (and possibly si\bsec t ions) of the subject matter 
taxonomy under which the goals on this page arc classified. The second 
language taxonomy which is to be found on the pink pages in the front of the 
book thus serves as a vSpecific and detailed table of contents for this 
collection of course goals. By looking through tlie second language, a user 
can find wluit topics are covered and can turn to those in which he is 
interested. The taxonomies also form a comprehensive but brief overview 
of the topics in each subject area judged important in K-12 curricula. 

X 



SECOND lANGUAGE 



7. Reading 
7.3 Vocabulary 



COURSE GOALS 




7.3.1 Definition (ConL.) 

8. Tlte student is able to choose 
the appropriate definition of a 
word to fit a particular context. 

9. The student knows the vocabulary 
necessary for expressing spatial 
relationships in the second language 

10. The student knows positional 
words (e.g., i!p, down, over, under, 
in front , behind) . 

11. The student knows the vocabulary 
necessary to describe the size, 
shape, color, and/or texture of 

a concrete or representat ior.:xl 
object in the second language. 

12. The student knows the terminology 
for classifying concrete or represen- 
tational objects by color^ shape, 
size, and texture in the second 
language . 

13. The student knows the names of 
the primary, secondary, and earth 
colors in the second language. 

l''^. Tlie student is able to associate 
it number word with its appropriate 
nunvcral (e.g., in reading dates or 
time) . 
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P45 
P62 
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P41 
P44 



4.2.2 
4.2.3 
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(C)Classlf icauion 



(C)Associa t ion 



As such, they iorm a v<iluoble and convenient: tool for curriculum and 
niPturials review and planning. 

C ourse Goals 

h; the left most column undor the h'jading 7.3.1 Definition (Cont.) 
are che Course Goal s themselves. Some goals in this column may have a bracket 
to their left. Ihe goals inside the bracket are logically related and may 
be viewed as a unit. 

Level F/I/U/H 

This code in second language provides an estimate of the skill level 
or levels at wliich the learning is appropriate. The skill levels indicated are 
P beginning (first level); I ~ intermediate (second level); U - higher 
(third and/or fourth level); H = advanced (fifth level). Many times the nature 
of the goal suggests continued learning over several skill levels in which 
case all levels involved are coded, Tliese levels are approximate, for it is 
evident that the appropriate level of learning varies with the interests and 
abilities of students and the organization of the school. 

Care sliould be taken not to confuse the use of the level codes (P/l/U/H) 
in second language to indicate skill level with the use of the same codes in 
other collections (e.g., language arts) to indicate grade level. 

Knowledge or Process Classifications 

The classifications referred to arc described at the front of the book 
on the yellow pages. All :>pals are roughly classified as knowledge or 
process, ov valuer, depending upon wh^^.ther they deal with something that the 
scud^'nt is able to recall, something the student is able to do, or the 
student's va Ine -a t t i tude processes. All goals, therefore, begin with the 
words, "The student knows..." or "ihe strdcnt is able to ..." or "The ^cudent 
val^^uo . . . 
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The familiar knowledge/pi ocess di.5 tinction is Curther subdivided into 
twelve knowledge (e.g., K2) and numerous process (e.g., P45) categories to 
which all course goal;^ have been coded. The. value goals have not yet been 
similarly classified and are simply coded as 'V^\ 

litis detailed classiEying of knowledge and process goals provides 
insight into t'^^achlng, measuroraent , and evaluation requirements. Work has 
already begun in analyzing types of measurement appropriate for each typo 
of knowledge goal. This work will be extended to process learning as 
rapidly as resources permit. 

Subject Area Program Coals 

In this column we find the number of one or more of the second language 
program goals found in the front of this book on the blue pages. This type of 
goal was discussed earlier. Here it is enough to recall that program goals 
are more ganeral than course goals and that a set of program goals should 
constitute a description of the major learning outcomes expected from a 
program. Each course goal is cross coded to the niunber of the program goal(s) 
to whose attainment it is most directly related. 

C areer Education Program Goals 

In this column we may find the code of one or more of the career 
education program goals found in the front of the book on the green pages. 
Career education, as envisioned by the coders, concerns the total life of 
an individual, including life roles as a citizen, user of leisure, and family 
member as well as worker. Nearly eve^y course goal bears at least an indirect 
relationship to career educaw^jn viewed in that manner. Only those course 
goals, however, which have a ^'direct" relationship to a career education 
program goal have beun coded to that program goal. 
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A ^'direcw" relationship was interpreted to exist ii teacher could 
easily and naturally attach some career meaning to the instruction relating 
to that coiirse ^oal and thus readily intej^^rate tho t aching of career 
education into the teaching of his subject, llie restriction of the codings 
to direct relationships as just defined means that codings to career educa- 
tion program goals are relatively rare in the parts of the course goal 
collection dealing with the specific technical aspects of second language. 

A teacher may use this coding as a help in integrating a discipline 
and career education and vice versa by asking himself the fallowing question: 
'^^hen I am teaching this goal, is there some aspect of career education 
th.it can usefully and naturally be brought to the attention of my students?'^ 
The career education code used with tliese goal collections makes them tVie 
first operational resource for ^'integrating career education and the rest of 
the curricula." Naturally a great deal of work has to be done to refine and 
extend the beginning which the present cross codings represent. 

Besides the cross coding to the appropriate career education program 
goal of every science goal bearing a direct relationship to career education, 
there is a set of goals ^n ^^10. Careers and second language. Here more 
specific suggestions are given for learning outcomes integrating career 
education and second language. 

Other Related Content Taxonomy Headings 

This code is provided since goals are often rightly classified under 
more than one subject heading. Itie numbers in this column refer again 
to the subject matter taxonomy on the pink pages at the front of the book. 
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(C)ConcGpt/ (V)Valuo \ ^ /Qrds 

This form of code is one of the newest and potentially most useful ways 
to describe and retrieve sets of goals, especially for inLerdisciplinary 
learning. Words designating major concepts or values to which a goal relates 
directly are Vv*ritten beside that goal in this seventh coUimn, Words 
Identifying concepts are preceded by "(C)'^ to distinguish them from the 
value words which are preceded by "(V)". Although explicitly singling out 
the concepts and values dealt with in goals is theoretically very interesting 
cmd useful, in practice it is very difficult since no valid lists of such 
concepts and values exist yet in the various subj^^ct areas. Such lists are 
being dev loped by the Project but meanwhile the concept and value word 
codings should be viewed as experirrental and subject to change and refinement. 

A fi.ial code is the Index Word . Although it does not appear on the 
printed pages, it is keyed to each goal for retrieval in much the way documents 
are coded for retrieval iw the familiar ERIC retrieval system. Users will 
have available lists of index words by discipline and across disciplines. Tlie 
index to the course goals found at the back of this book was generated from 
this code. 



We have tried to make the collection of possible second language goals 
as valid and complete and useful as possible. Constructive criticism is welcomed 
by phone, word of mouth, carrier pigeon, etc. after you have discussed and 
tried out this resource in your district. Ultimately, the success of the 
Project is dependent upon you. 



Conclus ion 
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PROGFIAM GOALS 



SECOND LANGUAGE 



1. 
2. 

3. 

5. 
6. 
7. 
8. 
9. 



ERIC 



Tlie student knows the nature and functions of language. 

The student is able to employ the second language as a 
means of self-expression and communication with others* 



Tlie student knows, appreciates, and values the formal and 
informal aspects of the culture of the people who speak the 
second language as a native language. 

The student knows possible uses of the second language. 



The student is able to reproduce second language sounds and 
patterns . 

The student is able to unJc^rstand and converse with people 
who speak the second language as a native language. 

The student is able to read the second language with ease, 
enjoytr.ent, and appreciation. 



Tlie student is able to write the second language appropriately, 
with fluency. 

T\\e student is able to apply and extend basic educational 

skills of communication, computation, and decision-^making through 

the second language. 
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PROGRAM GOALS 



CAREER EDUCATION 



1. 

2. 

3. 
4. 



The student knows the personal and social functions and 
importance of work and therefore values and respects 
workers . 

Tlie student knows the relationship of the life role of 
worker to other life roles of citizen, user of leisure 
time, and family member. 

The student knows the physical, psychological, and 
educational requirements of various careers. 

In making career decisions, the student knows and is able 
to weigh the significant factors including his or her: 
(a) interests, (b) aptitudes, (c) abilities, and 
(d) the implications of the decision alternatives for his 
life roles as a citizen, user of leisure, and family 
members , 

The student is able to discover and leaitj the knowledge, 
skills, attitudes, and values necessary to carry out 
career dec! sions . 
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AND 
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XXV 



-Knowledge Categories 




Gl 



Principles and Laws 




G2 Simple Generalizations 

Kl Conventions: Names and Nomenclature 

K2 Conventions: Symbols, Rules, Standardized Processes, 

Definitions 

K3 Properties, Parts, Characteristics, Features, Elements, 
Dimensions 

K4 Trends and Sequences 

K5 Similarities pnd Differences, Discriminations, 
Classifications 

K6 Contexts, Locations, and Orientations 

K7 Operations, Methods of Dealing with, Functions 

K8 Cause and Effect Relationships (Costs and Benefits) 

K9 Criteria or Standards 

KlO Non Cause-Effect Relationships 



Inquiry-Problem Solving Processes- 



Input 



Acquiring Information 



Pll 
P12 
P13 
P14 
P15 
P16 
P17 



Viewing 
Hearing 



Feeling (tactile) 



Sme 11 ing 
Tas t ing 



Using sense ex tenders 

Using internal sensors of emotion 



Input 

Ver i f icat ion 



Insuring Validity and Adequacy 



P2 1 Eva Ir.a t ing author i tat iveness of sources 

P22 Evaluating logical consistency and accviracy 

P23 Evaluating relevance to desired learning purposes 

P24 Evaluating adequacy for acting or deciding 



(comprehensiveness and depth) 



XXV i 



] Pce procc3sing 



Organizing Information 



P31 Labeling, naming, numbering, coding '^^^l^ 

P32 Recording, listing 

P33 Classifying, categorizing, grouping, selecting, 

according to criteria 

P34 Ordering , sequencing 

P35 Manipulating, arranging, transforming, computing 

P36 Estimating 

P3 7 Summarizing , abstracting 



Processing I 



P5 Processing II 



Interpreting Information (drawing meaning from data) 

P41 Decoding verbal and nonverbal syrr^bols 

(reading and literal translating) 
P42 Inferring, interpolating, extrapolating 
P43 Analyzing 

P44 Associating , re la ting , equating 

P45 Comparing, contrasting, discriminating 

P46 Synthesizing 

P47 Testing against standards or criteria 
P48 Generalizing 

Using Information to Produce New Information 



P6 Output I 



P51 Tlieorizing , predicting 

P52 Formulating hypotheses 

P53 Testing hypotheses 

P54 Revising hypotheses 

Acting on the Basis of Information 



P7 Output II 



P61 Reacting 

P62 Making decisions 

P63 Solving problems 

P64 Restructuring values (adapting, modifying) 

P65 Restructuring behavior (adapting, modifying) 

P66 Encoding verbal and nonverbal symbols prior 

to conimunication 

P67 Creating on the basis of knowledge and process 

Communica t ing Information 

F71 Vocalizing (nonverbal) 

P72 Gesturing, moving 

P73 Touching 

P74 Speaking 

P75 Writing 

P76 Using art media (painting, drawing, 

sculpting, constructing, etc .) 

P77 Dramatizing 

P78 Singing, playing instruments 

P79 Dancing 
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COURSE GOALS 



SECOND lANGUAGE 



1 



1. Values and sGco:id langmige 
1.1 Value clar if iceTtioa 




1 » 1 » 1 Persjgal 

1 The student knows thai clarifying 
personal valtres involves finding out 
what you value, how much, and why. 

2. The studetU knows reasons for 
clarifying personal values (e.g., 
increasing understanding of self and 
others, resolving conflicts, making 
valid and satisfying decisions, 
adapting to cha^:ge , integrating 
personal value system and behavior). 

3- The student kno^^js that values 
develop in response to basic hurrian 
needs (e.g., survival, security, 
belonging, Iovg , esteem). 

4. The student is able to determine 
the basic needs served by particular 
values . 

5. The student knows that things 
valued may be objects, ideas, feel- 
ings, behavior, re la t ioEish ips , etc. 

6. Tiic student knows that values 
influence one's choices, judgmen^:s, 
attitudes, and behavior in both new 
and familiar situations. 

7. llie student is able to identify 
the values that determine his or her 
jud^inents, attitudes, or behavior. 



ERLC 



PI L' H 



P I U H 



p 1 u :i 



P I Li H 



PI U H 



P 1 U H 



P 1 U U 



K3 



K8 



G2 
K8 



P44 
P64 



G2 
K3 



K8 



P44 
P64 



9 I 4 



3. 



1.1.2 
1.1.3 



(V) Self-knowledge 



(V)Sg l£-knowledge 
(V) Problem-solving 
(V) Dec is ion -making 



(V) Self -know ledge 



(V) Self-knowledge 



(C) Dec is ion -making 
(V) So 1 f -knowledge 



(V) Self -knowledge 



2 



SFXOND UNGUAGK 



1. Values and second language 
1.1 Value clarification 




l AA Personal (Cone.) 

8. llie student is able to determine 
the scope of a personal value (e.g., 
private preference, peer group or 
social norm, broadly applicable 
principle) . 

9. The student is able to compare 
intensities of his or her commitment 
to particular values. 

10. llie student is able to identify 
the source of a personal value (e.g., 
when, where, how it was acquired). 

11. llie student is able to identify 
personal experiences which have 
reinforced or challenged particular 
values . 

12. llie student is able to clarify 
the assumptions which support particu 
lar values {e.g., identify knowledge 
and beliefs, determine their validity) 



13. Hie student is able to distin- 
guish between facts, opinions, and 
explana t ions . 

14. The student is able to analyze 
the rationales which support particu- 
lar values (e.g., the reasoning which 
ties tog^,Gther the needs, assumptions, 
and va lues) . 



ERIC 



P 1 U H 



P I U H 



p 1 a H 



P 1 U H 



P 1 U H 



P I U H 



P I U H 



P24 
P44 
P64 



P45 
P64 



P21 
P64 



P'^f^ 
P64 



P21 
P22 
P23 
P24 
P64 

P45 



P22 
P43 
P64 
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(V) Self -knowledge 
(V) Di scrim ina t ion 



(V)Self-knowledge 



(V)Self-knowledge 



(V) Se 1 f -knowledge 



(V) Self-knowledge 
(V)Ra tional i ty 



(V) Discrimina tion 



(V)Self-knowledge 
(V) Rationality 



SECOND IJVNGUAGE 



3 




1.1.1 Personal (C ont: . ) 

15. The student is able to d ^ect P I U 11 
errors or distortions in his or her 
own thinking (e.g., overs implifica - 
^tions, illogical sequences). 

16. Tlie student knows that the P 1 U H 
integration of all one^s values into 
a whole composes a value system. 

17. The student is able to determine P 1 U H 
relationships between his or her 
value sysLem and the value system of 
the culture in whicii he or she lives 

18. The student is able to determine PI UK 
relationships between his or her 
value system and tlie value system of 
other cultures, societies, or groups 

19. Tlie student knows that value P T U H 
conflicts occur when different values 
argue for substantially different 
responses, decisions, or Judgments 
in a particular situation. 

20. J\\e student knows various kinds 
of personal value conflicts (e.g., 
approach ^approach , approach-^a^o idance 
avoidance -avoidance) . 

21. The student knows that personal P I U H 
value conflicts often arise when one 
confronted with unfamiliar situations 
new ideas, or new ways of thinking. 



22. The student is able to recognize 
i^^^'sonal value conflicts 



I V H 



P T U H 



P22 
P64 



G2 
K2 



P43 



K2 
K8 



K5 



G2 
K8 



P63 



1.1.2 



(V) Self-knowledge 
(V) Rationality 



<V) Self -knowledge 



(C) Culture 

(V) Self-knowledge 



(C) Culture 

(V) Self-knowledge 



(C) Decis ion -making 
(C) Behavior 



(V) Self-knowledge 



(V) Self -knowledge 



SECOND lANGUAGE 



1. VaUics and second lan^:nagc 
1.1 Value clarification 




1 . 1. 1 Personal (Cont Q 



23. The student knows ways of 
resolving value coi^flicts (e.g., 
identifying and analy^^iiig tlv^. oppos- 
ing values, analyzing the situation 
or issue over v;hich conflict arose). 

, Tlie student knows that as one 
traces the sources of and reasoning 
behind each of the values at issue, 
unifying principles may emerge which 
erfectivel> resolve a value conflict. 

25. The sf.udent knows that personal 
value conflicts may be resolved as 
first impressions, assumptions, or 
misinterpretations about a situation 
are corrected (e.g., one acquires 
sufficient and valid knowledge, 
distinctions between relevant and 
irrelevant values emerge, priorities 
and criteria may be established which 
are appropriate to the situation). 

26. Tlie student knows that value 
conflicts may be resolved through 
rointerpre tation or re s ti oc tur ing 
of values. 

27. T^ie student is able to use 
ccaventional problem-solving proce- 
dures to resolve personal value 
conflicts (e.g., acquiring, validat- 
ingj interpreting information; 
construvting alternatives, predicting 
and evaluating consequences; choosing 
valid alternative; evaluating out- 

o )• 
ERIC 



P I U H 



P I U 11 



P T U II 



P T LM! 



P 1 LMl 



K7 



G2 
K4 
K3 



C2 
K8 



G2 
K8 



P63 



(V) Problem- solving 



(V) Problem-solving 
(V) Self -knowledge 



(V) Problem- solving 
(V) Accuracy 
(V)Clarity 



(V)Flexibility 



(V) Problem- solving 
( V) De c i s i 0 n -mak ing 
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1. Values and second language 
1.1 Value clai if ica t ion 




1.1.1 Personal (Cont .) 

?8. Hie student is able to suspend 
judgments or decisions until values 
and situations have been adequately 
clarified (e.g., avoid making snap 
judgments or acting on first 
impressions) . 

29. Hie student is able to establish 
priorities . 

30. The student is able to restruc- 
ture values in response to increasing 
knowledge and skills, changing needs j 
or changing situations. 

31. The student is able to direct 
and control his or her own behavior 
to be consistent with appropriate 
values in new situations. 



P 1 U H 



P 1 U H 



P I U H 



P 1 U H 
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P62 



P47 
P62 

P64 



P65 



(V) JudgTi^en t 

(V) Decis ion -making 



(V) Judgment 

(V) Decision -making 

(V) Flexibility 

(V) Problem-solving 

(V)Self -direction 



{V)Sel£-dirGction 
(V)Se If -discipline 
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SECOND TANGUAGE 




1 .1.2 InLcrper sonal 

1. The student knows reasons for 
cl-^rifying one's knowledge of other 
people's values (e.g., accurate 
iuterpreta tiori of behavior, resolu- 
tion of interpersonal conflicts, 
increased group effectiveness, 
friendship, increased general under- 
standing) . 

2. The student knows reasons why 
humans often misinterpret one 
anotiier's values or motives (e . g . ^ 
nusinterpretat ion of spoken or 
written words; bias from prior 
assumptions; limiting effect of roles 
patterns, norms in structured group 
situations) . 

3. The student is able to recognize 
personal assumptions or expectations 
which night bias his or her inter- 
pretation of another person's message 
and intentions. 

4. The student knows techniques for 
clarifying messages and intentions 
directly communicated by others (e.g. 
comununica t ion skill strategies, 
questioning procedures, role playing, 
si,.uIatlon ^'.-in'.es, structured group 
problem solving) . 



P I U H 



P 1 U H 



P I U H 



P I U II 



K8 



K8 



P24 



K7 



1.1.1 
1.1.3 



1.1.1 



(V)Clarity 
(V) Understanding 
(V)Respect for 
others 



(C) Communication 
(V)Respect for 

others 
(V) Understanding 



(V)Raticn ality 

(V)Judgment 

(V) Se If-knowledge 



(V) Resource fulness 
(V) Clarity 
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1. Vfilues and second language 
1.1 Value clar i f icniioa 




COURSE GOALS 



Inter per sona 1 (Cont: . ) 



5. rhc studcat is nble lo uhc 
interpersonal conTinup.ication skills to 
clarify another person's value posi- 
tion, intentions, motives, or feeling 
(e.g., paraphrase, perception check, 
behavior description, description 
of feelings, giving and receiving 
feedback) . 



6. T\\e student is able to fofT:mlatc iP I U 11 
questions according to the kind of 
response needed for clarification 
(e.g., direct recall, divergent, 
convergent) , 

7. The student is able to use P 1 U [I 
structured group activities as a 
rr.eans of discovering the values and 
rationales of other group menbers 
(e.g., role playing, simulations, 

jproblem solving). 

8. *n*ie student knows methods of I U H 
analysing spoken or written value 
statements (e.g., distinguishing 
between types of statements, examin- 
ing supporting rationales). 

9. The student is able to d is t ingu isfiP I U \l 
value statements (opinions, ratings, 
judgments, etc.) from, statements 
which describe or define. 



10. The student is able to identify 
and analyj^e the facts, definitions, 
and logic supporting a value state- 



ERIC 



P I L* H 



P66 



P65 



K2 
K7 



2.1.3 



(V) Conmuini cation 
(V)Accuracy 
(V)Clari ty 
(V)Utility 



(V)Clari ty 
(V) Ingenui ty 



(V) Re source fulness 
(V) Participation 
CV)Coopcra t ion 
(V) Ins ight 



(V)Ra tionaUty 

(V) Judgment 

(V)Re source fulness 



(V) Discrimination 



(V)Katijnality 
(V) Insight 
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1. Values and second language 
1.1 Value clarification 




1«1«2 Interpersonal (Con L. 



11* llie student is able to determine 
the validity of his or her initial 
inferences about the motives, needs, 
or rationales underlying a value 
statement (c«g«, that's dumb; that's 
un-American; that's wrong; that's 
^right) . 



12* The student is able to determine 
sources and causes of values which 
differ from his or her own (e.g., 
basic needs served, sociocul tural 
conditions in vs^hich values developed, 
personal experiences and individual 
characteristics of the person who 
holds the values) . 

13. The student is able to suspend 
personal judgment about another until 
impressions and interpretations have, 
been clarified. 

14. The student is able to construct 
alternative solutions to inter- 
personal conflicts based on adequate 
knowledge of another person's values, 
needs, and feelings. 



15. llie student is able to work 
cooperatively with others in solving 
interpersonal or intergroup con- 
flicts . 



ERIC 



P I U H 



P I U H 



P I U H 



P I U H 



P I U 11 



P24 
P47 



P44 



P62 
P64 



P63 



P65 



1.1,1 



1.1.1 



(V)Se 1 f -knowledge 
(V) Judgment 



(V)Respect for 

>' thers 
(V) Insight 



(V) Judgment 
(V)Respect for 
0 thers 
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1. Values and socDiid languat;c^ 
1.1 VaUio clarification 




1.1.3 Societal 



1. The student knows reasons for 
clarifying the values and value 
positions of groups or societies 
(e.g., analyzing social problems; 
judging social, econouuc and politi- 
cal issues J determining implications 
of personal actions; restructuring 
personal values; increasing under- 
standing of other cultures) . 

2. The student knows reasons why a 
successful democracy depends upon the 
effective participation of individual 
citizens in making decisions which 
affect them (e.g., '^Eternal vigilance 
is tlie price of liberty."). 

3. Tlie student knows sources of 
information about the values of a 
group, society, or culture (e.g., 
classic, folk, and popular litera- 
ture, music, art; events reported in 
news media; research of social 
sciences; personal observations) . 

4. The student knows ways of 
clarifying and validating personal 
inferences about the values of a 
group, society, or culture (e.g., 
inquiry processes; use of conventiona 
model for analysis? and resolution of 
problems) . 

5. The stvident knows ways in which 
social, economic, and political prob- 
lems are related to value conflicts 
^^ji^ween groups . 



ERIC 



P I U H 



P 1 U H 



P I UH 



P I U }I 



P I U H 



K8 



Gl 
K9 



K6 



K2 
K7 



KB 
KIO 



1.1.1 



1.2 
1.3 



(V)Clarity 
(V) Understanding 
(V)Respect for 
others 



(V) Participation 

(V) Democracy 

(V) Decision-miaking 

(V)Responsibleness 



(C)Culture 
(C) Research 
(V) Inquiry 
(V)Respec t for 
others 



{C)Culture 
(V) Inquiry 
(V)Clarity 
(V)Objectivity 



(C)Society 
(V) Interrelatcd- 
ness 

(V) Problem-so Iving 
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SECOND lANGUAGE 



1, Valines and second language 
1.1 Value clarification 




1.1.3 SocieLal (Cont .) 

6. The student knows procedures used 
to analyze a societal problem or 
conflict (e.g., identify issue; 
identify parties; identify value posi 
tions, rationales and needs; clarify 
factual and definitional problems; 
construct and test alternative 
solutions) . 

7. The student is able to identify 
issues or questions over which groups 
d isagree . 



8, The student is able to identify 
parties or values in conflict over a 
societal issue (e.g., industry vs ♦ 
environmenLa 1 is ts) . 

9. The student . able to identify 
the value positions reprf^seuted by 
parties in conflict over a societal 
issue . 



10. The student is able to determine 
the facts which support various value 
positions on r societal issue. 

11. The student is able to identify 
con^inunica t ion problems which may 
exist between parties in a conflict 
over a societal issue (e.g., differ- 

i n :4 de f i r i t i o n s j r a s s t c i a L 1 j n s o f 
tenris) . 



P I U H 



P I U H 



P I U 11 



P I U H 



P [ U ]{ 



P I U H 



er|c 



K2 
K7 



F44 



P63 



P63 



P63 



F63 
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(V) Problem-solving 
(V) Re source fulness 



(V) Problem -so Iving 



SECOND UNGUAGE 



U 



1. Values and secoad laaguage 
1.1 Value clarification 




1 . 1 « 3 Societal (ConL . ) 

12. The student as able to identify 
arguments or rationales being used to 
support various positions on a socie- 
tal issue. 



13. Hie student is able to identify 
needs which underlie the value posi- 
tions of groups In disagreement. 



14. Itie student is able to construct 
alternative solutions to societal 
conflicts based on adequate knowledge 
of the values and needs of all groups 
invo Ived , 

15. The student is able to weigh 
costs and benefits of alternative 
solutions to each group involved in a 
societal conflict. 



16. Tlie student is able to make 
personal decisions and judgments 
based on adequate knowledge of their 
socie ta 1 implications . 



ERLC 



P I U H 



P I U H 



P I U H 



P I U U 



P I U H 



P24 
P63 



P63 



P63 



P47 
P63 



P24 
P62 
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SECOND lANGUAGE 



1. Values and second language 

1.2 Valuing conditions which promote conmiunicat ion in 
second language 




1.2A Societal 

1. The student values a society 
committed to the continual expansion 
of human knowledge « 

2. The student values a society 
which provides freedom and resources 
to inquire. 



3. Tlie student values a society whictP I U W 
provides freedom to express and 
communicate ideas, facts, and 
opinions . 



4. Hie student values a society in 
which means of communication are 
generally available, such as tele- 
phone, television, printing, and 
phc) tography . 

5. The sLudent values a literate 
society, character i;^ed by knowledge 
and use of languages, mathematics, 
art forms, etc. at all socio-economic 
leve Is . 

6. iVie student values a society 
character i?ted by knowledge of and 
respect for the languages, arts, 
beliefs, and histories of diverse 
racial and cultural groups. 

7. T\\e student values i society in 
v/liicli i ad i vidu.:i 1 s and ^^rjups with 
'■'iftermg cultural liorita;«^es are able 
to communicate freely and coopera- 
L i ye 1 V . 



P I U H 



P I U H 



P 1 U H 



ERIC 



P I U I{ 



P I It H 



p r V ]{ 



9.2 



9.2 



(V) Knowledge 



(C) Freedom 
(C) Techno logy 
(V) Inquiry 



(C)Communica t ion 
(C) Freedom 



(C) Communica t ion 
(V)Couimunicat ion 



(V) Comirain ica t ion 



(V) Culture 
(V) Diversity 
(V) Respect for 
0 tliers 



fV)C lure 

(V) Diversity 

(V) Com.muni ca t ion 



SECOND lANGUAGE 



13 



1. Values nnu second language 

L.2 Vnluing conditions which promote communication in 
second language 




1.2.1 Societal (ContQ 

8. The student values a society in 
which individuals participate in 
making decisions which may affect 
then), 

9. The student values a society in 
which individuals have the freedom 
and resources to travel* 



P I U H 



EKLC 



V 



(V) Decision-making 
(V) Participation 



(C) Transportation 
(V) Mobility 
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SECOND lANCUAGE 



1. Values and second language 

1.2 Valuing conditions which promote coimnunication in 
second language 




1.2.2 icrsonal 

1. The student values diversity in 
human thought^ language, culture, 
and experience. 



1. The student values curiosity. 



3. The student values self. 



A. Tlie student values imagination 
and intellectual flexibility. 



5. The student values the ability P 1 U H 
to adjust or adapt to change. 



P 1 U H 



P 1 U H 



P I U }{ 



P I U H 



6- The student values the eights, 
needs, values, -'^ feelings of others 



7. The student values awareness of 
one's relationships to others. 



P 1 U H 



P I U H 



8. The student values accurate P I U H 

knowledge of the thoughts, feelings, 
values, and needs of others. 



9. The student values the ability to 
communicate ace itely and openly 
with others. 

ERIC 



P 1 U H 



V 



3 
9 

2 
9 

1 

3 

4 

3 

4 
9 



2 
/| 

5 

1 



2 
3 
4 

6 



3. 
4.4 

9 



9.1 



(V)Diversi ty 
(V)Life 

(V)Respect for 
others 

(V)Curiosi ty 



(V)Self 



(V) Imagination 
(V)Flexibility 



(V)Flexibility 



{V)Respect for 

others 
(V) Rights, human 

(V)Triight 

,<V) Self-knowledge 

(V) Interdependence 



(V)Accuracy 
(V)Know ledge 
(V)Respect for 
o thers 

( V ) Comnun i ca t i 0 n 
(V) Accuracy 
(V)Openness 
(V)Mastery 
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1. Values and second language 

1.2 Valuing conditions which promote comiunlca t ion in 
second language 



COURSE GOALS 




1.2.2 Personal (Conc) 

10. The student values the ability 
to understand information communi- 
cated by others. 



II* The student values knowledge of 
everyday life in other cultural 
settings (e.g., life styles, life 
roles of individuals, patterns of 
thought and interaction) . 

12. Tl\e student values access to the 
accumulated knowledge of other 
culture s . 

13. Tlie student values the aesthetic 
expressions of other cultures (e.g., 
music, art, architecture, drama, 
dance, literature; design and decora- 
tion of tools and household objects; 
cooking; ceremonial forms; etiqr.ette; 
humor) . 

14. Tlie student values knowledge of 
the events, conditions, and ideas 
which have influenced the development 
of cultures and their languages. 

15. The student values contributions 
of other cultures to contemporary 
American life (e.g., values, atti- 
tudes, customs; economic and politi- 
cal systems; language, science, 
technology, arts, religion). 



ERIC 



P I LM{ 



P I U H 



P I U H 



U H 



P I U H 



P I U H 



3 
7 
9 

3 
7 



9.2 



9.3 



9.3 



3. 
^ .4 

9 1 



4.4.2 
9. 



(V) Understanding 
(V) Communication 



(V)Culture 
(V) Insight 
(V) Know ledge 



(V)Knowledge 
(V) Inquiry 
(V)Culture 

vV)Aesthetic 

sensitivity 
(V) Knowledge 
(V) Culture 



(V) Know ledge 
(V)Culture 
(V) Insight 



(C)Society 

(V) Interdependence 

(V)Culture 

(V) Respect for 

others 
(V)Social perspec- 
tive 
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SFXOND UNGUAGE 



1. Values and second language 

1.2 Valuing conditions vhici: promote couminica tion in 
second language 




1,2.2 Personal (Cont.) 

16. llie student values his or 
cul tural -1 inguis tic heritage. 



her 



17, The student values the ability 
to make rational and informed 
decisions and judgments about 
personal, societal, or international 
issues . 



P 1 U H 



P I U H 



9.1 



(V)CuUural 
heritage 
(V) Self-respect 

(V)Decis ion-making 
(V) Kespons lb leness 
(V) Judgment 
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1. Values and sccoad language 




1>3 Valuitig second laaguagc 

1. Hie student values a second 
language as a means of gaining skills 
which are useful to him both personal 
ly and occupa t iona 1 ly . 

2. llie student values the role of 
second language in meeting the 
social, psychological, and aesthetic 
needs of individuals and societies. 

3. The student values second 
language as a means of gaining added 
insights into one's native l^inguage 
(e.g., structure, derivation). 

4. llie student values second 
language as a means of gaining added 
insights into the nature and function 
of hinnan conminica t ion (e.g., 
relationships of language to thought, 
culture, values, behavior). 

5. The student values the broadening 
personal perspective (world view) 
gained through study of a second 
language and the culture in which it 
devc loped . 

6. llie student values cultural 
differences and commonalities revealed 
in a study or use of a second 
language . 



ERLC 



P I u h 



V I U H 



P I U [I 



P 1 U !I 



P 1 U H 



P J U II 



1 

2 
4 



1 

4 



1 

3 
4 



I 
3 
4 



9. 



3. 
4. 



3. 



9. 



(V)Mastery 
(V)Utility 
(V) Resource fulness 



(V)Quality of life 



(V) Insight 



(V) Insight 

(V) Communica t ion 



(V) Knowledge 
(V) 1 er spec t ive 



(V) Diver si ty 
(V) Unity 
(V) Culture 
(V) Respect for 
0 thers 
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SECOND I^NGUAGE 



1. Values and second language 




1.3 Valuing second language (Cont.) 

7. Tlie student values the role of a P I U H 
second language in increasing his or 
her knowledge and appreciation of 
ethnic groups in American society 
(e.g., Chicanos, Puerto Ricans in 
New York; French in New Orleans). 

8. The student values the role of ^ I U II 
second language study in increasing 
his or hor understanding of societal 
processes and interactions, and their 
effects on the development of culture 

^and language. 

9. The student values the interactioiP I U 11 
with other people made possible by 
second* language study and use. 



10. The student values the ability 

to acquire, validate, and use informa 
tion printed or written in the second 
language . 

11. The student values mastery of 
skills which enable one to use 
resources not available in one^s na- 
tive language. 

12» The student values the ability 
to write effectively in the second 
language . 



ERIC 



P I U H 



P I U 11 



P I U H 



V 



3 

4 



1 

2 
4 
6 
8 

4 
7 
9 



4 
7 
9 



2 
4 
8 
9 



9.1 



5. 
6. 



2.1.1 
7. 



5. 
7. 



8. 



(V)Respect for 

others 
(V)Social 

sens itivity 
(V) Under s tanding 



(V)Social 

perspective 
{V)Knowledge 
{V)Insight 



(V) Inter per sona 1 

relations 
(V) Conmunica t ion 



(V) Inquiry 
(V)Mastery 
(V) Re source fulness 



(V) Re source fulness 

(V)Mastery 

(V) Inquiry 



(V)Mastery 
(V)Cotnmunication 
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1* Values and second language 




1>3 Valuing second lan^ua^e (ConL.) 

13. The student values the 
enhanced enjoyment of travel made 
possible by study and use of the 
second language. 

14. l1ic student values the use of 
second language skills in leisure tim 

_ac tivities . 

15. The student values the role a 
second language plays in meeting 
society's needs for couuBunica t ion 
among countries and cultures. 



P I U H 



p T y H 



P 1 U \{ 



(V) Pleasure 



(V)Self- 

f ul f i llmen t 
(V)>tns tery 

(C) Communica t ion 

(V) Community 

(V) CocTimunica tion 
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SECOND UNGUAGE 



2. Basic education and second language 
2.1 Language and communication skills 




2.1.1 Reading (See also 7. Readin)^) 

1. The student knows ways in which 
reading skills contribute to personal 
growth and effectiveness (e.3., 
increased resourcefulness; access to 
experiences and ideas of people in 
other times and places; enjoyment; 
access to new skills, tools, informa- 
tion needed for decision-making), 

2. The student knows reasons why 
skills in locating, selecting, and 
interpreting written or printed 
information are essential to effec- 
tive living in modern societies, 

3. Tlie student knows ways in wiiich 
the effectiveness of personal deci- 
sions, judgments, or problem solu- 
tions depends on one's ability to 
evaluate the material one reads (e.g. 
authenticity, accuracy, adequacy, 
relevance) . 

4. The student knows the practical 
necessity for skills in reading and 
following directions. 

5. Tlie student knows principles and 
procedures used to decode written or 
printed words . 

6. Tlie student is able to apply 
basic perception skills to reading 
(e.g. , visual -motor coordination, 
concentra tion) . 



P I U H 



P I U H 



P 1 U H 



P I U H 



K8 



K8 
K9 



K8 
K9 



02 
K9 



K2 
K7 



P41 

P65 



(V)Growth and 
deve lopment 

(V)Self- 

f ulf i llmen t 



(V)Mas tery 

(V) Inquiry 

(V) Re source fulness 

(V)Quality of life 



(V) Dec is Ion -making 
(V) Problem- solving 
(V) Judgmen t 



(V)Utility 



(V) Resource fulness 



(V)Mas tery 
(V)Utility 
(V) Perception 



ERIC 
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!. Basic education aad second langiuige 
].l Language and coiraTiunica tlon skills 




. 1 > 1 Reading (Cone) 

The student is able to apply 
honetic principles to pronouncing 
.nfamiliar words. 

^. The student is able to identify 
a word from context clues (e.g., the 
way it is used in a sentence). 

9. T^ie student is able to distin- 
guish between the root, prefix, and 
suffix of a word. 

10. Tlie student is able to use roots 
and affixes to help identify words. 



11. 'llie student is able to recognize 
parts of coTTiT^ound words. 



12. Tlie student is able to combine 
phonetic and structural analysis with 
context clues to identify or recog- 
nize words. 

13. The student knows principles, 
procedures, and resources which aid 
comprehension of what is read. 

14. The student is able to use 
standard references to clarify mean- 
ings of unfamiliar words (e.g., 
dictionary, tliesaurus, glossary) . 



ERIC 



P I U H 



P 1 



P I 



P I 



P I 



P I 



P I IMi 



P 1 U ]{ 



P41 



P41 



P45 



P41 



P41 



P41 



K2 
K6 



P41 

P65 



(V)Mastery 
(V)Utility 



(V)Mastery 
(V)Utllity 



(V)Mas tery 
(V)Utility 



(V)Mas tery 
{V)Utility 



(V)Mastery 
(V)Utility 



(V)Mastery 
(V)Utility 



(V) Re source fulness 



(V)Mastery 
(V)Utility 
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SECOND I^\KGUAGE 



2. Basic education and second language 
2.1 Language and corrffiiunication skills 




2.1.1 Reading (Cone .) 

15. Tlie student is able to clarify 
ideas by relating written text and 
accompanying illustrations, tables, 

jnaps, etc. 

16. Tlie student knows that meanings 
of words, phrases, etc. my be clari- 
fied as one attempts to record and 
organize information . 

17. The student is able to recognize 
main and supporting ideas in a 
paragraph or selection 



18. Tlae student is able to use 
study skills as aid." to comprehension 
(e.g., note-taking, sin^Tinarizing , 
abstracting, outlining). 

19. Tlie student Is able to classify 
ideas contained in reading materials, 
according to subject, time, place, 

jnood, character, etc. 

20. The student is able to locate 
and use supplementary or related 
resources to increase comprehension 
of what is read (e.g., audio -visuals , 
resource people) . 

21. 'Hie student is able to clarify 
meanings of words, phrases, etc. 
through coTiimunicat ion with others. 



ERIC 



P I U H 



P I U H 



P I U H 



I U H 



I U H 



P I U H 



P 1 U 11 



P41 
P44 



G2 
K8 



P33 
P45 



P65 



P33 



P65 



P65 
P74 



7 
9 



7 
9 



1.1.2 

2.1.3 



(V)Clarity 



(V) Clarity 
(V)Organization 



(V) Under s Landing 
(V)Organization 



(V)Mastory 
(V)Utility 



(V) Resource fulness 
(V)Utility 



(V)Clarity 

(V) Comniunica t ion 
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Bc\sic education and secomi languaj^e 
1 language and communication skills 




2.1.1 Reading (Cont .) 



nature of the work and with 
purpose or objective (e.g., 



22. H\e student knows that reading 
strategies and speeds vary with the 

one 

to ac- 
quire specific information for 
inquiry, problem-* so Iving, decision- 
making; to build skills; for pleasure 
for intellectual exploration). 

23. The student is able to identify 
his or her purpose or objective in 
reading a particular selection. 

2^. Tlie student is able to determine 
the theme, mood, or author's purpose 
from a work^s title, introductory 
pages, organization, and format. 



25. The student is able to skin 
read the text of a work to survey 
its fornvat and style> quickly deter- 
mine main ideas, locate specific 
details, or review content, 

26. Tlie student is able to determine 
the relevance of a selection to his 
or her prupose for reading. 



27. The student is able to select 
and use reading strategies appropri- 
ate to the nature of the material and 
to his or her objectives (e.g., skim 
reading, reading slowly for content, 
0_.;ling for impressions). 



ERIC 



P I U H 



P T 11 U 



P 1 U H 



P I U H 



P I U li 



P 1 U H 



K2 
K8 



P23 



P42 



PAl 

P6S 



P2? 



P23 

P6 5 



(V)lltility 
(V)Flexibility 
{V)Ef ficiency 



(V) Se 1 f -knowledge 
(V)Ef ficiency 



(V) Insight 

(V) Resource fulness 

{V)Discr imina tion 



(V) Efficiency 
(V) Utility 



(V) Di s cr imina t ion 
(V)Ef ficiency 
(V)Objectivity 



(V) Resource fulness 
(V)M<is tory 
(V) Disc r imina tion 
(V)E f fi ciency 
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SECOND lANGUAGE 



2. Basic education and second language 
2.1 Language and communication skills 




2 « 1 . 1 Reading (Cont.) 

28. The student is able to read 
aloud with accuracy and clarity. 



29. The student knows that standards 
and procedures used to evaluate read- 
ing materials vary with the nature of 
the material and the purpose for 
reading (e.g., information, pleasure, 
ski lis -build ing, exploration) . 

30. Tlie student knows that informa- 
tive or persuasive materials may be 
judged on the basis of their objec- 
tive validity (e.g., authoritative- 
ness of sources, adequacy and 
accuracy of information) . 

31. The student knows ways to 
determine the validity of facts, 
generalizations, hypotheses, or 
arguments (e.g., comparison with 
other sources; experimentation, 
observation; logical analysis). 



P I U H 



P 1 U H 



P I U H 



32. Tlie student is able to 
and relate information from 
sources . 



organize 
scvera 1 



33. ilie student is able to authenti- 
cate sources of information contained 
in reading materials (e.g., check 
dates, professional reputations, 
validity of data and interpretations 
represented) . 

ERIC 



I u w 



I IJ H 



G2 
K9 



K9 



K2 
K7 



P65 



P21 



(V) Accuracy 
(V)Clarity 
(V)Mastery 

(V) Judgmen t 
(V)Flexibility 



(V) Judgment 
(V)Objectivity 



(V) Judgment 

(V) Problem- solving 

(V) Rationality 



(V)Organiza tion 
(V) Re source fulness 



(V) Resource fulness 

(V)Utility 

(V) Inquiry 



SECOND lANGUAGE 



25 



2. Basic education and second language 
2 . 1 Language and coniniunicatioa skills 




2.1.1 Reading, (ConL ,) 



34. The student is able to evaluate 
the adequacy, accuracy, and logical 
consistency of irif orma t ion contained 
in reading materials (e.g-, check 
scope and methods of research which 
produced data and conclusions; 
detect unsupported statements, dis- 
tortions, omissions , oversimplif ica- 
^tions , bias) . 

35. Tl\e student knows that personal 
judgments about the quality or signi- 
ficance of a work depend on one's 
own values, impressions, and response 
i.e., they are subjective judgtiients. 

36. The student knows conventional 
standards for judging the literary 
or artistic merit of what is read. 



37. The student knows conventional 
standards for judging the historical, 
social, or philosophical significance 
of a work. 

38, The student is able to evaluate 
the quality or significance of what 
is read according to appropriate 
criteria . 



ERIC 



1 U H 



T U 11 



I U li 



I U H 



1 U H 



P22 
P23 



G2 
K8 
K9 



K9 



K9 



P4. 
P62 



3 
7 
9 



1.1.3 



l.M 



(V) Inquiry 

(V) Resource fulness 

(V)Utllity 

(V) Rat tonality 



(V)Acsthe tic 

judgtnen t 
(V) Disc iminat ion 
(V)Self -knowledge 



(V)Aesthetic 
judgment 



(V)Social 

per spec tive 



(V) Judgraent 

(V) Discr imina t ion 

(V)Floxibility 
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SECOND lANGUAGE 



2. Basic education and second language 
2.1 Language and comnmnicat j on skills 




2.1.1 Reading (Cont.) 

39. The student is able to read and 
follow written or printed instruc- 
tions . 



40. llie student is able to evaluate 
the clarity and usefulness of 
materials intended to give directions 
or instructions (e.g., guides, 
manuals, programmed materials). 



P I U U 



P I U H 



P41 
P65 



P23 
P24 



7 
9 



7 

9 



{V) Mastery 
(V)Utility 
(V) Re source fulness 



(V) Clarity 

(V) Utility 

(V) Discrimination 

(V)Cbjectivity 
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2, Basic education and second lant^ua^jc 
2.1 Language and conuuunicaLion skills 



COURSE GOALS 



2.1.2 Writing (sec also SccLlon 8. 
Wricin^) 

1. The student knows that there are 
various purposes for writing 
including (1) to infom, (2) to 
explain, (3) to entertain, (4) to 
persuade . 

2, The student knows that writing 
can help a writer clarify feelings 
and ideas even though there my be 

no intended audience for the writing, 

3, The student is able to write out 
of tils or her own experience, 
internal as well as external, 

4. The student is able to generate 
material and ideas for nis or her 
topic through reading, thinking 
creatively and analytically, 
observing, and talking with others. 



5. The student is ..ble to 
an idea long enough to see 
and ciiange. 



stay with 
it develop 



6. The stud^mt is able to choose 
language, style and format that are 
appropriate to one's purpose and 
audience , 

7. The student is able to write in 
formal and informal language to meet 
the requirements of the situation. 




I U H 



P21 
P75 



(V)Self- 

expression 
(V)Clarity 



(V) Self- 
expression 
(V) Self-knowledge 

(V) Re source fulness 
(V) Ingenui ty 
(V)Crea tivi ty 



(V) Perseverance 



(V) Di sc r imina tion 



(V)Flexibili ty 



ERIC 
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SECOND LANGUAGK 



2, Basic education and second language 
2,1 Language and communication skills 




2, 1.2 Writing ( Cont >) 



8, The student knows technical 
skills v?hich aid effective writing 
(e,g», ability to write legibly, 
organize m-itcrials and ideas; 
spelling, punctuation, grammar skills; 
proofreading, editing, evaluation 

ski lis) , 

9, The sti.dent is able to write 
upper and lower case letters in 
manuscript and/or cursive form, 

10* The student is able to organize 
his or her material in a logical 
sequence as determined by the 
subject, purpose, and audience, 

11. The student is able to use a 
tentative outline as a guide for 
writing. 



12, The student is able to select 
and pattern sentences and paragraphs 
according to the overall structure 
and purpose of his composition. 



13, The student knows that in 
coherent and unified writing the 
sentence.s and paragraphs are inter- 
related and connected. 



P I U H 



I U H 



I U H 



I U H 



ERLC 



I U H 



K2 



8 
9 



P75 



P34 
P75 



P75 



P75 



G2 
K3 



(V)Mastery 
(V)UtiLity 



(V)0rgani2ation 



(V)Organization 



(V)Di scrimina tion 
(V)Organization 



(V)Clarity 
(V)Organization 
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2^ Basic education and second language 
2.1 Langiia^^c and conununlcation skills 




2,1,2 Writing (Cont,) 



14* The student is able to write 
sentences omitting constructions 
that are frequently inappropriate: 
run-on sentences, sentence fragments, 
faulty tense changes, nonagreeinont , 
nonparallel construction, 

15, The student knows that para- 
graphs can combine eiern.ents of 
description, narration, expo si tion, 
and argumentation, 

16, The student is able to write a 
paragraph using a topic sentence 
which is supported and developed by 
the other sentences in tlie paragraph. 



17, The student is able to use 
original expressions in hit writing, 
avoiding inappropriate cliclies, bad 
DunR- etc 



18, The student is able to i;rite an 
introductory statement that includes 
the thesis cf the composition, 
presents a key to tiie structure of 
the composition, and offers an appeal 
and interest to the reader. 



I U 



I U H 



I U 



P I U H 



P75 



K3 
K5 



P75 



U H 



P75 



P37 
P75 



(V)Clarity 
(V)Organiza tion 
(V)Ma stery 



(V)Orgar.lr.*tion 
(V)Mastery 



(V)Originalicy 
(V) Creativity 



(V)Organization 
{V)Mastery 



30 



SECOND LANGUAGE 



2, Basic education and second language 
2,1 Language and communication skills 




1,2 Writing (Cont , ) 



19* The student is able to write a 
concluding statement that embodies 
the controlling idea of the compo- 
sition without simply repeating 
exactly what has already been written, 

20« Ihe student knows ways in which 
correct spelling, punctuation^ 
grarrimar, and sentence structure 
improve the clarity and effectiveness 
of a finished composition, 

21. The student knows appropriate 
uses of punctuation marks (e,g,, 
period, comma, question mark, semi- 
colon, colon, quotation marks, 
parentheses) * 

22. The student is able to recognize 
letter reversals, questionable 
spellings, incorrect use o£ capital 
or lower case letters, and inappro- 
priiite spacing In his or her own 
written work. 

23. The student is able to proofread 
rough and final copies of written 
wrk, checking for spelling, gramnar, 
syntax, punctuation, and legibility. 

24. The student is able to use 
appropriate resources and procedures 
Lo corr-'ct composition errors. 
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2. Basic education and .second language 
2,1 Language cUid conrgunication skills 




25. The student knows that editing 
one's ov^n writing involves evaluation 
or critlcisn of overall coherence., 
organization, style, etc., as well 
as proofreading for technical 
accuracy , 

26, T[ie student is able to develop 
or select criteria for evaluation of 
his or [\er writing. 



27. The student is able to evaluate 
tlie organization and clarity of liis 
or her written work (e.g., topic 
limited to pennit specific treatment; 
main paint or purpose of writing niade 
clear; topic sentence for most para- 
graphs; transitional words or piirases 
to connect parts) , 

28. The student is able to evaluate 
his or her choice of language in 
written work (e.g,, econoiay of 
expression; avoidance of irrelevan- 
cics; clarity of meaning; style, 
tone, niood appropriate to purpose 
and audience) . 
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(V) Re source fulness 
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(V) Judgment 
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(V)Clarity 
(V) Judgment 



(V) Dl scrimina t ion 
(V) Sensi t ivi ty 
(V) Judgment 
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2, Basic education and second language 
2,1 Language and corinmunication skills 




2,1,2 Writing (Cent.) 



29< The student knows conventional 
t'orms for specialized kinds of 
writing (e.g., business letters, 
social forms, reports and research 
papers, poems, scripts), 

30. The student is able to write 
business letters that are concise, 
courteous, and in appropriate form 
(e.g., headings, date spacing, 
greetings, signature) . 

31. The student is able to write 
common social forms: messages, 
directions, personal letters, thank 
you notes. 

32. The i:tudent is able to use 
conventional format and notation for 
writing reports, research papers, 
reviews, etc. (e.g., footnotes, 
bibliography) . 

33. The student is able to use 
appropriate conventions in writing 
poems, plays, or other literary 
forms. 
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2, Basic education and second language 
2,1 Language and conmunication skills 




2.1.3 Speaking and listening (sec 

also 5, Listening] 6, Speaking) 



1« The student knov^s that the 
purpose for speaking or listening 
varies according to the situation, 
and affects one^s choice of 
responses. 

2. The student Is able to identify 
his or her purpose or intention in 
speaking or listening, 

3. The student knows factors affect- 
ing the clarity and accuracy of 
Interpersonal connmnicat ions (e.g., 
articulation of words; choice of 
language, gestures; intentions and 
ext-^c tations of speaker and listener)* 

4. The student kno^os tliat speaking 
clearly involves using adequate 
volume for v?ords to be understood, 
and enunciating distinctly. 

5. The student Knows that the larger 
the audience, the laorc care must be 
given to articulation. 

6. Tiic student is able to articulate 
sounds and v;ords clearly to acfiicve 
tntclligi blc speech » 
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2* Basic education and secotid language 
2,1 Language and conmmication skills 




2,1.3 Speaking and listening (Cont:>) 



7, The student knows ttiat alterna- 
tive meanings are possible through 
variations in intonation (e.g., 
pitch, stress^ pause), 

8» Tlie student knows ways in which 
^^body language" affects coirniiunication 



9. The student knows t\\at gestures 
include movements of the head, feet, 
arms, and body, as well as facial 
expressions. 

10. The student knows that face-to- 
face communication involves inter- 
action between speaker and listener, 
including eye contact, nonverbal 
expressions, responses, etc* 

11. The student is able to co- 
ordinate verbal and non-verbal 
expressions so tiiat one's message 
may be clearly understood (e.g., 
chaosG and articulate words, direct 
responses to elir.lnate confusion, 
double messages) . 
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2. Basic education and second language 
2.1 LiinguagG and cormniication skills 




2.1.3 Speaking and listening (Cont «) 



12, The student knows ingredients 
of effective group work, including 
basic information, logical thinking 
before and during discussion, 
attitudes conducive to cooperation 
and achievement, and eftoctive 
cormiunication skills. 

13. The student is able to use basic 
elements of courtesy in person- to- 

person or group conversation. 



"^14. The student knows a range of 
purposes and forms in speaking (e.g., 
conversation, storytelling , discu s- 
sion, reporting, giving directions, 
explaining, dramatization, dramatics, 
reading orally) , 

15. Ttie student knows the purpose 
of Gach of the classifications of 
speeches: infomvitive, persuasive, 
entertaining , inspirational , 

16^ Tiio student is able to adapt 
tlie foruiality of his or her .speech, 
bott\ language and content, to the 
audience being addressed. 
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(V) Communication 
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2, Basic education and second Language 
2,1 Language and cominuni cation skills 




2.1>3 Speaking and listening (Cont.) 



17, The student is able to select 
and use speech forms and styles which 
are appropriate to his or her 
audience and purpose* 

18, The student knows purposes for 
listening in a variety of situations 
(e.g., receiving infonruition, under- 
standing conversation, enjo>niient, 
inspiration, courtesy) . 

19, Tlie student kno^-^s listening 
skills which aid accurate perception 
and interpretation of what is heard 
(e.g., distinguishing message from 
noise, concentrating attention, 
suspending judgment) , 

20, The student is able to concen- 
trate his or her attention on Wiiat 
another person is saying in conver- 
sation or discussion (c,g,, avoid 
distractions or simply waiting for 
a turn to ta Ik) , 

21, The student: is able to listen 
constructively and courteously in 
conversation or discussion (e^g,, 
avoid interrupting; display interest 
and involvement; respond appropriate- 

ly). 
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(V) Resourcefulness 
(V)Flexibility 
(V) Judgment 



(V) Communication 

(V)Clarity 

(V) Under standing 



(V) Communication 

(V)ClarLty 

(V) Under standing 



(V) Self-di scipline 
( V)Openness 
(V) Respect for 
others 



(V) Self-discipline 

(V)Openness 
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2, Basic education and second language 
2.1 Language and coi™unicat ion skills 




Speaking and listening 



22, The student is able to use 
appropriate forms and procedures to 
aid recall and interpretation of 
information one hears (c.g^, note- 
taking, tape recording), 

23, Tt^e student is able to use 
appropriate strategies to clarify 
meanings of wluit is heard (e.g., 
quest ion Ing , conversation ; loca t ing 
and using supplementary information) 

24, The student knows tlta.t listening 
is eniianccd and made meaningful if 
one is able to relate viiat is heard 
to nne^s own perceptions, experience, 
ideas, or feelings as lie or she 
listens (e.g., visualize objects, 
events; associate concepts), 

25, Tl^e student is able to use basic 
conventions and courtesies of 



audience listening (e. 



6* > 



si lence , 



attention, participation in appro- 
priate group response). 

26. The student is able to listen 
for and detect a particular kind of 
expression, sound, piece of informa- 
tion, etc. J according to his or lier 
purpose , 
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(V)Communica t ion 
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(V) Communication 

(V) Social 

sensitivity 
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2. Basic education nnd second language 
2,1 Language and conununication skills 




2.1.3 Speaking and listGning (Cont.) 



27. The student is able to use 
listening as a means of aesthetic 
satisfaction (e.g., listening to 
stories, poetry, music, natural 
sounds) , 

28. The student is able to use audio 
equipment appropriately for various 
listening purposes. 
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2. Baste education and second language 




2^2 Mathenvitica 1 skills 

1, The student knows situations in 
wliich basic math skills aid effective 
use of a second language (e,g», 
foreign travel; money management, 
rates of exchange, sclieduling; 
reading and research in second 
language; comprehending economics 

of another society, group, culture). 

2. The student knov?s the place 
value represented by each digit in 
a vjhole or decimal number^ 

3t The student knows the difference 
between cardinal c^nd ordinal numbers, 

4* The student is able to estimate 
answers to simple addition, sub- 
traction, multiplication, and 
division problems, 

5c The student is able to add, 
subtract, multiply and divide whole, 
decimal, and fractional numbers, 

6, The student is able to check 
answers arrived through addition, 
subtraction, multiplication, or 
division, 

7. The student knov^s that measure- 
ment systems arc not universally 
the same, 
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2, Basic education and second language 




2.2 Mathematical skills (Cont,) 

8, The student knows the equivalent 
values of units within a system of 
measurement (e.g., 12 lnches=l foot), 

9, The student is able to use metric 
terms, units, and measurement 
instruments , 

10, The student is able to use basic 
computational skills in the second 
language (e.g., reading a 24 hour 
clock, converting clothing size, 
changing fahrenhelt to centigrade), 

11, The student knows the value 
associated with each symbol used 
in the Roman numeral system* 

12, The student knows uses of the 
Ronian numeral system In the second 
language, 

13« The student knows monltary 
systems used in countries where the 
second language is spoken (e.g., 
names and denominations of coins and 
bills, rates of exchange). 

14, The student is able to convert 
money values from one TOnetary system 
to anotlier. 
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3« The function o£ the lanRuafic in society 




3^ The function of the language In 
society 

1, The student kix)v?s the location 
and use of print and nonprint 
nvtterials related to the function of 
the language in society {e.g. , card 
catalog: *^I^nguage and Languages/* 
"Phi lology , Compara tive , " 
"Communication"; SUBJECT GUIDE TO 
BOOKS IN" PRINT: "Language and 
Languages , " "Bi lingualism, " 
"Conmiunication"; RE/\DER'S GUIDE: 
"Language and Languages," 
"Sematics," "Speech"; LEARNING 
DIRECTORY: "Language, Evolution," 
"Language, Environment Effect , " 
"Language Change"; area and 
building audiovisual catalogs: 
"Language and Languages") ^ 

2^ The student knows that a common 
language serves as a vehicle for the 
sharing of ideas, information, and 
experience . 

3, The student knows that speech 
mastery and acquisition of reading 
and writing skills enable fuller 
participation in the second culture. 

4, The student knows that language 
transmits social beliefs, attitudes, 
technical inventions, and social 
conventions. 
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3. Tiie function of the lauRuaKc in society 




3. The function of the language in 
socie ty (Cont > ) 

5. The student knows that through 
language people are able to create, 
acquire, develop, and transmit 
culture, 

6* The student knows that language 
serves as a means for the solution 
of personal and social problems in 
a culture. 

7, The student knows ttiat language 
permits people to deal with 
abstractions (e.g., the soul, beauty]i 

8, The student knows ttiat language 
allows people to store, organize, 
categorize, and interpret reality 
within their culture, 

9, The student knows that language 
provides a means for emotional and 
intellectual self-expression within 
a culture, 

10, The student knows tlvit the 
features and structure of a language 
reflect the social organisation and 
world view of a culture. 

11, The student knows that language 
is creative and evolutionary, 



ERLC 



P I U H 



P I U H 



P I U H 



P I U H 



P I U H 



U H 



K7 



K7 



K7 



K7 



K7 



K7 



G2 
K3 



1 

3 



1 
3 



1 

3 



1 

3 



1 

3 



7.1 



1.1.2.1 
9.3.1 



1.1.2.3 
9.2 



4.2 
9.3.1 



9.3.1 



(C)Culture 



(C)Social problems 
(V)Social concern 



(C)Adaptation 



(C)Culturc 
(C)Adaptation 



(C)Culture 

(V) Self-expression 



(C)Culture 
(C)Social 
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3. The function o£ the language in socloLy 



COURSE GOALS 



3. The function of; the language in 
soc ioty (Cent: , ) 

12. The student knows tliat language 
is regular and systematic although 
many variations arc found vjlthin it, 

13. The student knows similarities 
and differences between signal and 
symbol systems in communication* 



14, The student knows that a 
requirement for cor.imunicat ion, where 
symbols are the means of 
communication J is aw agreement 
between sender and receiver of the 
approximate meanings of the s>Tiibols 
used, 

15, The student knows tliat, from 
language to language, some syn^bols 
are universal, but some liave 
different meanings, 

16, Tiie student knows tlvat in the 
broadest sense communication includes 
spoken and written language, 
nonverbal behavior, attitudes and 
uses of space and time, the arts, etc. 

1?, The stvident knows tiiat no 
language is linguistically superior 
to any other language. 



(C) Communication 
(C) Conventions 
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4> Nature o£ the lan^uaRC 




4« Nature of the lariRua^c 

1* The student knows the location 
and use of print and nonprint 
materials related to nature oC the 
language (e,g», card catalog: 
"Language and Languages/' ^'Phonetics, 
"French Language-Dialects/' 
"Alphabets," "Writing"; SUBJECT GUIDE 
TO BOOKS IN PRINT: "Listening," 
"Language and Languages-Etymology/^ 
"Writing"; RMDER'S GUIDE: "Sound 
Perception/' "Speech/' "Language 
and Languages"; LFj\RNING DIRECTORY: 
"Language Structure /' "Phonology , " 
"Alphabet/ "Foreign Language"; 
area and building audiovisual 
catalogs: "Phonetics/^ "Semantics/' 
"Alphabet"), 
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4« Nature ol^ cho lansuago 



COl 



GOALS 



4 . 1 Sound sy sLom 

1. The studenL knows tlviL people 
communicate by using various 
sounds to convey meaning, 

2. The student knows ttvit a phoneme 
is an infinite set of similar sounds 
each of which carries the same 
lexical significance (e.g., an "r" 
may be pronounced differently by 
two speakers but tiie sounds arc 
perceived as '^r" and not as 
something else) . 

3. The student knows that 
conversing in a second language 
may require the recognition and 
production of unfamiliar sounds 
(e.g., the French "K"; the Swahili 
^"^c licki ng" sound) , 

4. The student knows similarities 
and differences between the sound 
systems of the native and second 
languages . 

5. The student is able to recogni'^cc 
phonetic consistency in vowel and 

CO n so na n t sou nd s , 
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4, Nature of the lan^ua^c 



COURSE GOALS 



4,1 Sound system (Cont. ) 



6, The student knovs tliat infle< 
tion patterns differ from language 
to language (e.g, , from one of the 
Romances to a Germanic, or to 
Japanese) , 

7, The student knows tliat rhytlun 
is an ordered recurront alternation 
of strong and v;eak elements in the 
flow of sound and silence in speech, 

8, The student knows tlvat patterns 
of rhytluas vary widely among 
languages, so tliat "learning the 
rhythm^^ is as important as learning 
grammar to speaking, 

9, The stuf^^nt knows that stress 
involves giving a syllable relative 
force or prominence, 

10, The student knows that a shiLt 
in stress sometimes changes the 
meaning of a word^ or nviy rcndt r 
ttie word meaningless to a native of 
the language, 

11, The student knows that every 
language \v.\s a sy stein of sounds 
which Is peculiar to that language, 

12, The student knows essential 
sound differences which exist 
between tlie native langua:;^.^ and the 
second language (c,g<, the "th" 
sound CP) found in the v;ord "thing'' 

not exist in French), 
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Nature oC 




The student kno\Js that the 
o£ v?orcls (morphology) and the 
arrangement or orc^er o£ vv?ords 
(syntax) constitute a granunar of 
language. 
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4, Nciture of the Lmguagc 
4,2 Structure 




4,2,1 Ilorphoiop,y 

1, TKc student knov/s tliat a 
morpheme is a signiCicant unit of 
meaning (e»g., con, -tion, dis-) . 

2, The student knows ttiat a free 
form morpheme can servo as an 
independent unit of meaning (e,g,^ 
mail and man in mailman), 

3, The student knows that a bound 
morpheme must be attached to a free 
morpheme in order to have meaning 
Ce,g., -ment in statement), 

4, The student knows that morphemes 
can be combined to form new 
meanings (e,g,, reopening), 

5, The student knows the 

cluxrac tcristic suffixes, prefixes ^ 
and infixes of a language, 

6, The student knows the differences 
in morpf^ology between the native and 
second languages, 

?• Tlie student is able to use a new 
set of signals to denote meaning 
(e.g,, the markings for past tense 
in Rom^mce languages). 
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6. Nature the longua^e 
4.2 SLructurc 




4.2,2 Parts of speech 



1, The student knows that inorpliemes 
or combinations of morpiicmcs tnake up 
vjords, which are classified as pa: us 
oE speech, 

2/ The student knows the parts of 
speech and their usage in the 
second language . 

3. The student knows tliat a word, 
phrase, or clause may function as a 
part of speech, 

4. The student kno\js tliat nouns, 
pronouns, verbs, and adjectives may 
have plural forms. 

5. The student is able to recognise 
all singular and plural forms of 

the same word. 

6. The student knoxv^s the positive, 
comparative, and superlative forms 
of regular and irregular adjectives 
and adverbs* 

7. The student knows tioat certain 
words Liay be changed to adjectives by 
adding suffixes (e.g., in Spanisli^ 
the addition of ^bso"; in Frencli, 
the addition of "eux") . 

8. Th.e stiiilent knovjs tliat adverbs 
may b(j derived from adjecclvf54 (e.r^., 
French: facile - facilemcnt). 
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4. Nature of the Language 
4.2 Structure 




1, The student knows that syntax 
is the pattern or cirrangcmcnt of 
words forming plirases, clauses, and 
sentences, 

2^ The student knows that placement 
(order) of wrds in a phrase, clause , 
or sentence affects the meaning of 
the sentence, 

3, The student knows that language 
has a structural framewrk which 
provides grammatical meaning 
independent of lexical meaning. 

4. The student knows that tliere may 
be syntactical differences between 
the native language and the second 
language . 
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^\ .3 Writin^^ systems (See al£o 
.Section 8, Writing ) 

1, student knows that a 
v^raplRiuc is a written symbol (letter 
of a I! alphabet) for a sound, 

2, Ttie student knows ttuit writing 
systems are eitlier logographic 
(character or word writing) or 
pfionographic (sound writing). 

3, The student knows that in a 
p[^(;nographic alphabetic wri ting 
system there are three levels of 
sy^.bolic structure: (1) tiic spoken 
word may denote some sort of object 
or action, (2) one or more phonemes 
represent a spoken word, (3) a 
written symbol denotes a phoneme. 

A. The student knows that in a 
logographic writing system there are 
tVAj levels of symbolic structure; 
(1) a written symbol wliich denotes a 
spoken word or words, (2) the spoken 
word or words which my denote some 
sort of object or action. 

5» Tlie student knows that an 
alphabet attempts to symbolize the 
phonemes of a language* 
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4.3 Writing systems (Cont.) 



6. The student knows that 
variations exist botv?cen the number 
of phonemes in a word and the 
number of letters used to represent 
them (e.g, , the word ^'phone^' has 
only three phonemes but five 
graphemes) . 

7. The student knows that an 
identical sound In several different 
languages may be represented by 
different phonemes, 

8. The student knows ways that 
writing systems may differ in format 
(e.g*, left to right, right to left, 
alternate directions from line to 
line, top to bottom, no spacing 
between words) . 

9. The student knows that the 
printed and written writing systems 
m^iy differ (e*g., cursive form 
differs from nvmuscript fonn) . 

10. The student knows different 
printing systems (e.g., German 
script, italic). 
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4. Natviro oL* the laaguagc 
4^4 Language variety 




4.4 Lansua^c variety 

1, The student knows ttut languages^ 
although very different in several 
cultures, may descend from a comn>on 
ancestral language (e,g,, most 
European languages have a proto-Indo 
European origin) , 

2, The student knows that a language 
is a collection of dialects, wliich 
differ in vocabulary, grammar, 

and pronunciation, 

3, The student knows that a speech 
community is a group of people in 
fairly constant interaction. 

4, The student knows that each 
person participates in more than one 
speech community, 



5, The student knows that each 
speaker of a language has a dialect: 
a c tiarac teri St ic use of 
pronunciation, granmar, and 
vocabulary (e.g., my watch is on the 
fritz) . 
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4,4 Lan^ua^c variety (Cont.) 

6, The student knows ways tlv^t 
vocabulary choices ate inCluerccd 
by age, sex, occupation, education, 
ethnic origin, etc, 

7, The student knows ways in which 
some second languages vary or are 
similar from one nation to another 
(e.g., Portugal, Brazil). 



(C)Diversity 
(C)Simi larity 



ERIC 



SKCOND LANGUAGE 



55 



4. Nature of the language 
6 , 6 La ngua g c var i oty 




Dialects 



1, Tlic student knows the uvijor 
regional dialect areas oC the 
second language , 

2. Ttie student knows several major 
differences between the dialect areas, 
of the second language. 



I U H 



J H 



3, The student knows ttvat usage P I 
involves choices between social 
dialects , 

4, The student kno j that a dialect P I U H 
is generally designated as the 
standard dialect because it is the 
speech of tl\e influetitial segment 
of the population, 

5, The student knows that speakers P I U H 
of a dialect value their speech as 
a part of tiieir identity. 

6, Ilie student knows tlii^t usual |P I U H 
speakers of botl\ standard and 
substandard speech conm>nIy use at 
least one other dialect. 



7, Tl\e student knows that the 
appropriateness ol formal and 
inCormal language depends upon the 
si tuat ion . 

8, The student knows that speakers 
of different social dialects agree 
on far more structural items than 
they disaj^rec on in usage choices. 
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4. Nature oC the IcUiguagc 
4,4 Language variety 




4,4.1 DialccLs (Cont. ) 

9. The student knows tliat no one |i^ I U il 
social dialect is linguistically 
superior to any other, 

10. The student knows ttie diCfcrencct^ U 11 
anioni; coiloqui a 11 sni , slanj;, idioms , 
j a r i,!;u n , a lul vu 1 ga r 1 sm s . 

11. The student knows tliat slang is U U 
usually sliDrt- lived and frequently 
involves giving a new meaning tj words 
■Ahich l^ave other c3T:nnDu meanings, 

12. TtKi student knows that souk: sian^'jL"* I U H 
words are eventually accepted into 
the general vocainilary. 
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^+ . Nature ot tho language 
4, A Language variety 
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4,4,2 Langu a ge change 



1, The .student knovs tlvit words nre P I U H 
usually borrowed from other languages 
to fill a need. 



2. The student knows tluit words are 
sometimes borrowed from other 
languages merely for prestige value 
(e,g., shop - boutique, house - 
villa). 

3. The student knows that words are 
often exchanged from language to 
language as a result of tiie 
ubiquitous media--and tourism (e.g., 
le drugstore, el liamberguere , 
macho in English), 

4. The student knov^s that a factor 
in language change is the failure of 
children to learn exactly the same 
language used by the pcirents, 

5. The student knows that graimiur, 
pronunciation, and vocabulary of a 
langviage continually change, 

6. The student knows that vocabulary 
changes niorc rapidly tiian 
pronunciation or grarnmar, 

7. The student knows ways in which 
trade, tourism, media, and 
government influence language md 
dialect change. 
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4^ Langiigge variety 




4 . A , 2 Langua^^e change (ContQ 

8, The student knows that speakers 
living near the boundaries of 
nations leaving different languages 
often speak a complex dialect niadc 
up of both languages (e.g., 
Swiss-Fre.ich; Gallego-North of 
Portugal , Basque-French/ Spanish) « 

9, The student knows how political, 
economic, and military events 
influence language changes (e.g., 
the Norman Invasion). 

10, Tlic student knows that language 
cliange is accelerated when an 
economic condition depends upon 
interaction with speakers of other 
languages (e.g., Japan-U.S. trade). 
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5, IilstouluR 
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5, Listening 

1. The studor': knows t'tc location 
and use of print and nonprint: 
materials related to listening (e.g, 
card catalog: "Listening/ 
"Attention," "Hearing," "Phonetics"; 
SUBJFXT GUIDE TO BOOKS IN PRINT: 
"Language Laboratorici," 
"Conversation," "Oral Communication" 
READER'S GUIDE: "Language 
Laboratories , " "Coironunication . 
Nonverbal"; LEARNING DIRECTORY: 
"Listening, Creative ," "Listeni ng 
Skill," "Foreign Language Study"- 
area and building audiovisual 
catalogs: "Listening," "Attention"), 




(C) Resources 
(V)Inquiry 
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5 , Listening 




5 . 1 Purpose 

1, The student knovs that listening 
may occur at various levels of 
perception, 

2, Tt^e student knows ttvit listening 
for a lurposc contributes to the 
value and efficiency of the process, 

3, The student kno\>}s a range of 
purposes for listening: courtesy 
(conversations) ; information 
(lectures, reports, news broadcasts, 
directions, announcements); ideas 
(lectures, discussions, group talk); 
enjoyment (pl^'^ys, stories, poems, 
entertainment on screen, stage, 
radio, or TV) . 

4, Ttie student knows t[\at listening 
is influenced by all social 
experiences (e.g., prejudices, peer 
attitudes, background) , 

5, The student knows tJiat good 
listcnirkg may require responses 
(c,g,, following directions, nviking 
contributions, asking relevant 
questions) , 
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Listening 




5.1 Purpose (Cont,) 



6, The student knows tliat vocabular)| U H 
in the second language can be 
increased by carcEul listening to, 
and a speaker's use of, unCamiliar 
words in natural use (context) , 

7, The student knows that eifcctive P I 
listening skills allow fuller 
participation in second language 
activities (e.g., skits, plays, 
folk dances, folk songs), 

8, The student knows ttiat good use ll^ I U H 
of lisLeiiing skills can enhance 
profit and pleasure during foreign 
travel and career assignments in a 
second language , 
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5, Listening 




5.2 Di scrlml nation 



1. The student is able to associate 
the sounds heard with the symbols 
used to record those sounds. 

2. The student is able to 
distinguish variations in a sound 
due to pitch, volume, or distance. 

3. The student is able to 
discriminate between sounds in 
English and in the second language 
(e.g., aspirated vs. nonaspiratcd 
consonants) tu (Sp.) - to (Eng) , 

4. The student is able to 
discriminate bctveen English and 
second language morphemes (e.g., 
perceives "book'' as an English 
word, not French or German). 

5. The student is able to determine 
\^hether a sound occurs at the 
beginning, middle, or end of a word. 
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5, Listening 




5.3 Comprcliansi on 

1, The student is able to listen to 
a speaker in a second language vitii 
a minimum of mental translation, 

2, The student is able to comprehend 
tlie second language v^hen it is spoken 
at a normal rate of speed, 

3, The student is able to understand 
nev^ combinations of knov>?n structures 
and vocabulary in the second 
language . 

, Tlie student knows that idiomatic 
expressions cannot be translated 
lite ra 1 1 \- ( e , g , , In Sp an i s h : ' 4\a c c r 
cola'^ does not mean '^to make a tail," 
it means '^to stand in line"), 

5v The stiulu]^! knows tiuit wlvit 
appears to he sanu' v;or(-i in 

di. I rent J.- i ii:-.^uai.;c' s nay iufVt' entirely 
dif leix nl .n-; (r ^ ' . , "iu- 1 1" i n 

Oerman ■ncan:-; "1. iyiii" in Kn■Li^;h). 
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5. Listening 




5.3 Comprehension (Cont. ) 

7. The sLadent knows that the 
meaning of wrds Is affected when 
they are used for satire, sarcasm, 
or punning. 

8. The student is able to use the 
nonverbal message of a speaker to 
help hint conpreliend the verbal. 

9. The student is able to under- 
stand literal meanings of spoken 
words in tlie second language. 
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6, Speaking 
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6. Speaking 

1, The student kviows the location 
and use of: print and nonprint 
materials related to speaking (e.g., 
card catalog: ^'French Language- 
Dialects," '^German Language -Grammar 
^'Russian Language-Provincialisms 
"Spani sh Language-Pronunciations"; 
SUBJECT GUIDE TO BOOKS IN PRINT: 
"Diction," "Phonetics," "Speech"; 
READER'S GUIDE: "Speech," 
"Languages, Modern-Study and 
Teaching"; LEARNING DIRECTORY; 
"Russian Language," "Spanish Sing," 
"Swedish Language"; area and 
building audiovisual catalogs: 
^"Speech," "Voice"), 




(C) Resources 
(V) Inquiry 
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6, Speaking 




0. 1 Transmission 

1, The student knov;s that the 
formation of sounds in the second 
language requires a different use of 
the vocal apparatus than in the nativ^ 
language. 

2. The student knows similarities 
and differences^ in sounds between 
the native and second languages. 

3, The student is able to analyze 
;^ords into component sounds, 

4. The student is able to use the 
correct syllabic stress. 



5, The student is able to 
apprcxiiaate native speech of the 
second language including 
pronunciation, rhytlm, stress, and 
juncture. 

6, The student knows that a foreign 
accent results from i:nconscious 
substitution of similar sounds from 
the primary language for those of the 
second language, 

7, Tixe student is able to produce 
utterances or patterns which convey 
thu desired explicit meaning. 
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6. Speaking 
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6,1 Transmission (Cont, ) 

8. The student is able to structure 
sentences in order to avoid 
ambigui ty . 

9. The student is able to vary 
intonation (stress, pitch, pause) 

felve meaning and emphasis (e.g., 
contempt, anger, surprise). 

10. The student is able to form a 
sentence or utterance which reflects 
the shades o£ meaning intended, 

11. The student is able to form 
questions in the second language. 

12. The student kno\i?s v;ays that body 
language of the primary language 
culture differ from those of the 
second language culture (e.g., 
extravagance or gesture; 
liandshake vs, erabrace). 

13. The student knows \;ays in which 
proximity of the speakers plays an 
important role in verbal communica- 
tion in different cultures (e.g., 
Arabic and Spani sti- speaking people 
tend to stand closer tlian Americans) . 

14. Tlie student is able to interpret 
the meaning of body language 
expressed by a speaker of the second 
language (e,g., gestures, facial 
expressions, posture) , 
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6, Speaking 




6.2 Foms 

L, The student knows that ideas may P I U H 
be expressed in creative oral forms 
(e.g*, verse, drama). 



2, The student is able to 
communicate information, ideas, 
sentiments, observations, and 
opinions in various speaking modes, 
in the second language. 



3. The student is able to [PI 
communicare greetings, friendly 
exchanges, farewells, etc., in the 
second language. 

4. The student is able to para- 
phrase, summarize, and give direc- 
tions in the second language. 

5. The student is able to relate 
simple experiences or stories in the 
second ki n g u a g e . 
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6. The student is able to explain I U U 
real or imagined objects, events, anc 
ideas in their logical and sequential 
order in the second language, 

7. The student is able to describe [P I 
objects and their spatial 
relationships (e.g., the book is 
under the table) in the second 
language . 
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6, Speaking 




6. 2 Forms (Gout. ) 



the 



8, The student is able to vary 
use of adverbs and adjoctives, 
prepositions, and conjunctions^ 
phrases and clauses when speaking 
the second language. 



9, The student knows the relative 
importance of inappropriate usage in 
the second language culture (e.g., 
French: usn of wrong gender of nouns 
is shocking, failure to make agree- 
ment of past participle is condoned) 

10, The student is able to read, 
sing, or ctumt poetry, songs, and 
other expressive forms in the 
second language, 

11, The student knows accepted 
verbal ai. d nonverbal expressions of 
emotion (e.g., vclcome, hostility, 
approva 1, disapprova I, affection, 
anger, courtesy, rudeness). 
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6. Speaking 
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6.3 Language usage in different 
situations 




1, The student knows that different 
situations demand different Lingiiage 
choices (o.g*, tone o£ voice, 
vocabulary, formal vs. informal 
speech) , 

2, The student is able to distin- 
guish betv/een fortnal and informal 
speech in the second language. 

3, The student is able do use the 
style, tone, and language appropriate 
to the situation, 

4, The student knows that a person's 
speaking vocabulary is usually 
simpler tiian his or her writing 
vocabulary and not as sophisticated 
as his or her reading vocabulary. 



P I 



P I 



K5 
K8 



I U H 



ERIC 



P45 



P47 
P65 
P7A 

K5 



4. 

7.3.3 



5.2 



6.2 



4. 

7.3 



(C)Social awareness 
(V)Respect for 
o t hers 



(C) Social awareness 



SKCONI) lANGUAGE 



71 




7. Read^^/ 

1. The studeiit kiiovs the location 
a r .d -.1 s e oV o i' i r . t a r.d r i o np r i n t 
]T;ateri al;^' reiaLed ^-o t'eadinf' (e.^r.^ 
ogrd cataiof: " Lari?;' :af e^^ , Modern- 
C o r . \' o r s a 1 1 (:■ r : o n d 1 ' r a s o b o ok s , " 
"Fwssi ar: Lanr^^a^e- Spell iur , " 
"r'rotich i.ar;r^ ^are-Terms ar.d Ir^rases," 
"Gor':r,ari LI terati;T'e-C'ollect lot:^^" ; 

^ ' re t~, c h hg r: ; ^ - * arc - V o c an ^ ; 1 a r v ^ ' ' 
''Hebrev torat^;?^e /' "3v.-od!.3h 
Lar.r\;are-I : ■ -r r^ies" : HhAlFh'S 
■T'?I]h'h "otaiil^h [jar.:'' ;ac'e -Tex lOooKi^ . ' 

■lor:', ar. 



: tera 



r tot r: . : ,1 d ' 
' ;• ead ; r.o , " 



0 ' 'i ' ;d i ^ t:;: ^ ^9 1 r'ai al ■ 
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SECOND lAT^CrUAGK 




7 . 1 Nat" ire of road i r;r 
















1. T::e ^;tudent Kr:ovs that readii 




V 


I U li 


K7 






in the seoor-d lar^i-'a^^e presents r 


.ev: 






Ko 






\' 0 :7 a b ; L 1 a r y , a r d r e i r i f o r - c e s vo c a b \ 


J.ary 












and ivat terns encoui:terec 


:r: oral 














l8r.r-V-iat:'e . 
















c . L . le bC'iCiexiu ls ao±e 


to e>rpanc 




I 


I U H 




7 




si^ht vocabulai'v ir- the 


sec; end 














lanj;;uare by r.err.oi'izing t' 


ew vords , 














learririf;; r:ev.' vords fron: 


context , 


etc . 












3 . T h e s t. n d e n t i g a li 1 e 


to read 






I U H 


i M 


'-^ 




road sirns, rr.eniis^ oa^:tl 


onary s i^^ 


ns , 








7 

f 




and other "evei'yday" Inf 


oioi'.ati oil 














ir.ater'al;- in th^ Gecor;d 


lan^^ua^^'o . 














. T'.e stndent is able 


to read 






I U il 








t raffi s ' ^ :';,apn , and 


t ra ve 1 










'J 




bro-'hnr'^^: U: order to ra 


] i\ travel 
































at v:77-7 t 






3 u ii 


?7'. 


1 


5 


1 ■ V.^ra ^: nr^o or.o ear fir.d 


! t: ro'rr a' ' 














sat ' fa^^ t : on . ml axat i or 
















^ov:a: 0 , ar.d ■:'ha] 1 ^^^r-r ^ . 
















^ , Th^'- 0^ ^d^;: n ; n a:;d.e 


t- osr- 






7 ;i 


1 ^ '■ 


1 








a 












'"■xr or ■ Of r:^..: , 
















7. it.e ntoder. n kr.o/O' 








r i) H 






1 


' :..eao' a' -i ' ^r. :v. .-o 














5 


ra ! r.ed tor o .i : I'f^ad : ; o . 
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SECOND lANGUAGK 



7. Reading 




Sv:r:boli^ and sys terns 



1. The stjident kriov;s that v:r] tten 
S2/":;bolr^. are associated vitli cert ait. 
soui.ds . 

r . The i^t;;der.t ls able to reco^nU^e 
a relationship betweer: visual syi;;bols 
and sou.nds in the second la^:Kl^a{^c . 

3. Trie studet:t is able to recorrii/,c 
t h. e s o u r d a r.' r op r 1 a t e for t h. e k ap 1 1 i c 
syribol on a printed pa^;.e (o.^/., the 
{^'raphic syr:djol '^a'' In Spanish alv:ays 
repi'eserits th.e soiir.d ''ah'' in Enrlisn. 

^'^ . The student is able to use n];j].''er 
and lov;er" ca.Ge letters as cl'ies t-o 
tVie r:ieanin^r; of vrords i r; the second 
lar-.uuai;e . 

J, The studei;t Is able to :'ead in 
the 3ecot;d lanruare v;ithout ti'ans- 
lat inr . 



f^. Tu^ 

phirase: 
sy ster:n 



stud^n:i.". kr.ovs that v;ords ai^d 
have iT.eanini-' ot:lv vitriin a 



f. Trie student is able t,o under- 
s t a n d t : ; e J. i t e r a 1 e a r ■ i r i r o a 
utifaj^-ii liar nasoa^e in the secorid 
lani'uare . 



I L U H 



li H 




P3' 



hh.i 



()2 
K3 



i^hl 
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7. Reading': 
7*3 Vocabulary 



COURSE GOALS 




7.3*1 rerirition (Co nt_.l 

8. The st^:den^ is able to choose 
K he ax: ■ r o r i a d e f ,1 n i t i o n of a 
v;:>rd to Tit a : articular context. 

. Ti-e stndont '/j'lovrs the vo(/abnlary 
r ■ e c e s s a r y i'o r o xp r e s 3 i n s t ■ a 1 1 a 1 
relat ior3r.ips in the secor^d lar'-t^nage 

10. The student knovs positional 
vords (e.r., -.p , d.ovn, over, urider, 
i r. front , behind ) , 

11, The s^v>der:t knows the vocabulary 
n o e s o a \' ^ o d e .'^ c r ! b e t h e s i " e * 

C- \ 'i a r , c 1 o u a r ; <■ i / o r t^yJ-- ivc n t ' 
a conc:'e*.e or rerr'^^sentati or;a] 
o"b;'ec-t Ir ':-":e second lan(:i.iaf'c . 



fo 



:;t'.derh. kr.ov/o the ten::! riOlor\' 

^ by CO J or, sr.^^pe. 
''c i r. the secoiid 



ann 



1;'. Tbe ct- 

^ he n r 1 y^ar' 



3 r O 7 



Ur.r^-n'e . 



ha to njjneral ' 
■ d a '.es or t ' :'.e 



o 
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1 )Associat i on 
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7 • Hoad 1 n 




7 Kv-ncir 



/:par 



Sion 



V*. The studer:t ki-ows the :r.eaiiin^;s 
of chai'aeterl stl c suffixes rised 
seeo!-d lat:i:'uarc, 

The ^tudeut kriovrs the rneiinings 
of cV.aracterist ic px'e fixes used in 
the 3ecor:d language (e.^];., Spanish- 
:t;, rOj eir.: Gerriian-Vvor , ar. , inlt). 

The st^:,der:t laiows the fimctlo!-iS 
of infixes ■.:sed in the second 
lar^ruare (e*.^., Hu$sian-an infix 
chan^;es t\\e aspect of the verb). 

10. The studerh: is able to reco^^nize 
relationships between verbs a^xi 
nouns (e.^^., ^h^encli-prendre , la prise; 
Spani sh-cor::ejp, la coiaida; Ger;;:an- 
helfen, die Hiife). 

.1 1 . T he s t v<< lei: t i r; ao le to r c c op r; i z e 
t':e rela-' ionslii p hotv/eer: verbs and 
a d e 0 1 i v e s C e . r . , V re n c h - i i b e r e r , 
libre: horfnar.-befreieri, frei). 

]r. The student is able to rec0f--rii :':e 
r e r e I a ^ .■ 1 o i\ s ii i ' ^' e t v; e e i". e e r t a i ti 

adverbs and adjectives (e.?^., irench- 
r. ' I >-n i ; V ^ '^"le ' ir ir er'en t * Sporiish- 

cOi- Ler.t. f'on ten tajT.en t'ie ) • 

1^. The student hnovs thai a 
^•or^xour.d vord 's a corhlnation of 
t.vo or i:.Gre vo?'dn . 
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7. Keadli:: 
7. > Vocabulary 




7 . 3 Plxpai.s i on (Cont . ) 

lU. Thv student is able lo analy::e 
trie rarts of coitX'O'.'.rd v/orrli:' lo 



ar.a 



^ 



. Trie :*l-:dor.l. is able I'o expand 
vocab;^lary b;; reoorra r^r co^aiates 
(e , (!or;rar:-Mar:i: : 3pani sh-parti c- 
ular ; r rencr;-televislor: ) . 

16. Ibo studei't kr.ovG trial sorfiG 
cogrates car. i^iave enti]'*''^ly different 
ireani njt_'s frorr, G::e lanr-iare to 
another (^.if. , ^jyinpathlque (r'rench) 
does not !:;ean syr^^ratViet i o ) , 

17. Trie st\;dent knov/s that ho::;ony]:iS 
are vords vhieh have the sar:;e 
pro'Vi.nci at : or. but different :r:ea!;:n^^s 
(e.t*. y rrerch-sot. seau). 

lo. The s^'-ul^Tit kr-.ov;s ^..hat a synor^yr^. 
io a v/ord v,hi oh rian the pa::.es or 
nearly t,he Gar.e, rneaninr as another 
vord. 

The student knov;^- that antoriyr.s 
are >;ords v;ho:;e r:.eanir:r^ ^^^'e oppositf 
(e.n., r'rene:'i-hon 5 ;:ra^■."ois; 
opar: J s^i-b';ero , iralo: Oerrrai.-put ^ 
sehlecht). 
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{ • 3 Vocabularv 




7'«3«^ PJ:\T-ar.3i.on (Cont . ) 

?0. Tb.e studont kiiovs the rr,eanlru..:G 
of corrjnonly used acr'onyir.s (e.g., 
French-Omi; iilnriish-United Nations). 

21. The student is able to use 
synonyrrLS , ho:noMy:riS, and antonyms tc 
Increase vocabulaiy arid riake ineanlnrs 




1'^ I U ?I 
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7. Roadli.c 
7*3 Vocab\ila }'y 




7oo Us^r*^ "^-"^ OOIitOXC 

1. The student is able to combine 
^'ontoxtual clvies vritVi str\ictviral 
and phor:etic analysis to detei'iriine 
tb.e rr:eartin^_- of unfairdliar v;ordG in 
the second lan^raage. 
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COURSE GOALS 



1» The studont :;.blo to phrase 
Lr; rr.eannifrf ' :1 i^nits in trio i^erorid 

c. • T h e s 1 1 . , d o r. t I s able to so the 
re corn it 1 on of punctuation to aid 
:il:::/hey ii^ pausinr appropriately, 

3. Trie stMder.t is able to use stress 
and .iuricture ap'propri atoly . 

• The st'jxlent is able to use voice 
i reflect Ion appropriately for type of 
c'entence ^ 'Question or 

exclarriat 1 or; ) . 

i' . Tr^e st->dent :s able to enunciate 
nlea7\ly . 

f , The student use?^. .^orrect phrasir-^ 
r: readinpr a selection orally. 

, T'':e ot^^der.t L:^ aV>le ^o rea-i a 
select lor. 1*] .ej'h. l,v with e.Kn;';reGsio!'; . 

The student 's oble to focus 
e;/ s a e h/i l o -a r~; t ; c i n ate v: I'l a o • 1 or 
siiC will V^e readinr alo',;d » 

I'he s 'Cider. t. kj-.o\vs tbat oral, 

reading: is a r:ear,s of fivin-' one's 

ovn i. r:terpi^etati ".ii to a v;r]tten 
passa^'o » 




I U H 



!■ 1 U H 



V 1 U H 
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I U li 



I I U H 



1 U }i 



[ U II 



PC 
Y7h 



Ihl 



VUl 
pill 



Pll 



PI I 

P7'. 

PLl 



6.r- 



6 . 2 



(C )Gel f-exrji'essi on 



7. Peadiru 




10, The ct>:dei^^ is able lo divide 
[ i s s ;/* 1 1 a b ' c a t ■ d p o 1 y s y liable v o r d s 
to assist in prorr^nciation and 
meariinf . 



11. The st^iderit is able to w^e 
eonsonatit^ ai^d vov;el di phthorij-'s 
to pronounce u::f arr.i 1 i ar v;oj^ds. 

12. The student is able to apply 
phonic I'ules in the pronur.ciat ion 
of voxels . 

13. The student is able to reeocni2:e 
final, r.edial^ and initial consonant 
30:u:ds in ujif arrd lia!* vords iri oi\ler 
to facilitate reading ♦ 

1^4. The student is able to pronov^nce 
v:o rd s v/ 1 1 : 1 s i 1 e n t c o t : s o r ) a n t s or 
vov;els . 

11: , The student knov;s that vovrel 
sounds often inay be used to detei^niine 
the nu;:;ber of syllables a polysyllabi 
v.'ord contains . 

Ir^, The studer.t is .able to avoid, 
uslnf nati\'e lan^^uafo patterns ir; 
rearurij' the second lan^p.ia^^e , 



1 1 
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SPX'ONI) lATi^UAGK 



Head! hk 




7\;) Literature 














1. The student knows that a 


? I u 


K2 


d 




9.3.3 




and placeless tale circulated 






3 










7 








orally. 














Cm L Akj bU'-.tueriu KPiO w s Lnau a -LO^:ei-Q 


T T II 

U 11 




2 




9 .3.1 




is a story or collection of stories 






3 
7 




9 .3.3 




handed down through oral tradition 








9.3.7 




and is popularly regarded as history. 














3. The student kr:o>;s that myths are 
usually concerned with the activities 


U H 


At 

K3 


2 
3 




9.2 
9.3.3 


(c)Religion 


of gods and superrieroes . 






7 








The student knows that a fable is 
'% 1 i u Lf 1 u 1 o iicti I a. U ". . liiLencieci to 


F I U H 


K? 


o 
c 

3 
7 




9.3.3 


(v)Morality 


teach a moral . 












. Thic ntudent lunows that a parable 
is usually a short fictitious story 


U H 


Kg 


C. 

3 






( V V-lnra 1 i f v 


that illustrates a :T.oral by analogy. 






7 








t ' . T r I e 5 1 u d f^,^ n t >j i o v: s that s h o > • t 


U H 


Kc 


O 
t: 




n . -5, . ^ 




sto2u'es deal concisely vitli lanr'uaKe, 




KB 


"( 








detai Is , character: :;:at-i on, ar:d setti ng. 














7. The student ki'iov;s that short 


U }{ 




2 




9.3.3 




stories deal w'th a vide variety 






7 






of plots, f"harac ters, and tl^.err.es. 












8. The student Knows tliat the 


H 




2 




9 .3.3 




conventions, lariguage, arid rr.eaninp, 




K8 


7 








of a novel unite to form an organic 














wr.ole and that all contribute to the 














total effect. 
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7. Reading 




7.^> Literature (Cont , ) 

The student Vjiov/s inetiiods 
by which c:mracteri /:ation is 
accompli s'ned (e ,r . , the character ' s 
r.arv.e , appearance , thourrit ^ speech , 
aetior:3, the author's attitude 
towai'd the character) , 

10, The student ki!Ovs that a 



bioc^vaphy is 
in^dividual ^ s 
a particular 
individual's 
vork, etc. 



the h J story of an 
life which provides 
perspective on the 
p e r s o n a 1 i t y , in i 1 i e \ i , 



11, Tl-e r;tudent knovs that tr^e 
informal essay is a brief prose 
vork in v:]ich the autrior employs 
a relaxed, humorous, and/or 
vhimsical tone . 

17:. The student knows that an 
i n f o rm:a 1 ess ay f r e qu e n t ly uses 
the first person prononji and thus 
is ofter. autobio[a^aphical and 
anecdotal . 

13. The student knows that the 
fonnai essay is a brief prose work 
in which thie author writes as an 
authority on a sub,iect, presents 
ar.i'V^ments in an orderly ajid 
systematic fashion^ and employs 
a dh'i^nlfied and impersonal tone. 
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Q.P 



9.3.3 



9.2 
9.3.3 



86 



SECOND LANGUAGE 




7*!;- Literature (Cont.) 

lU. The stvident knows that the 
personal letter can achieve the 
status of literature: that the 
principles of rendering an apt 
detail, rather th.an just sum- 
marizing , can be exercised in 
letters as veil as in stories 
and essays (e.g., letters of 
Heloise sind Abelard), 

15. The studer.t is able to 
distinguish poetry from prose 
in the second language, 

16 • The student knov;s that 
periodicals are written in 
current language, 

17. The student is able to read 
periodicals in the second language 
w: th con:"Drehens ion • 



U H 



1 U H 



I U H 



I U H 



K3 



9.3.; 



pill 



9.3-3 



9.3.3 



7.2 

7.6.1 

9.3.3 
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7. Reartint;^ 
"7 * I n tGrpro Latlo i i 




1, Tho S'>'.ide:it knov;3 Gkllls vhich 
aid ^"oniprol^en::: : oil of ^^rltten 
r:a*,er:al (o.j:"., use of title to 
] rodi ct conterit; location ar.d u^e 
of topic soMtoTice to deter::".! r.e t!'ie 
r.a:r: idea; sk-iMrdrif and scanning:). 

. The st\ioe!it is able to skin read 
a passa^je ir- t:ie second Ianr-:i]ai:e \i\ 
o d e y to < .1 e t e - 1 e t e n 1 1^. i r : i d e g 
n u i. c k ly ^ t o rvake a vre 1. i in 1 n^ a ny 
r^urvey, to locate specific facts 
arid s li;rni.f i cai^t details efficiently, 
a n d / or t o re v i e v :r a t e r i a 1 . 

i. The student is able to comprehend 
the a'stV.or'n purpose ^ the or^^aiii za- 
t'. i o :\ a ]. T 'Ian , a r: d t. h. e r e s e r. t. a "^^ i o :'i o ' 
;>u h' o na'^.'-^ !f"leas to s"' -r'^nor''v the 



idea. 



h. The st^.nent is ahle to r^ead a 
vf oj'Y ill the '"'■'^^t iOi 1 a n n^ J a^- 'e 
set''''-' ■ i V'^1'/ !'o f'ar = . : c" 1 } ar nifoT'- 
i:.av.ion ^e.;-., for^ re^"'ai i inr 'C:e 
s e T i en''"'^" '/)f e'."eT:tiS in a stor^'/i for 
loijatlr-" the part of a stoi^y vhirv; 
I'l-rsc r,: V;eo o ci.ara''teri for select inr 
the v.ar^'' of ^he stcrv vhiicli expresses 
e!';oc i ons ) . 



erJc 



KB 



Ihl 



Ihl 
Ihh 



i.h 



1.3 
'f.'j 
Y.&.: 
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'f. Head inn 




7.C.1 Con;rro:\^^nsior^ (Cont.) 

[■-, Tr.^. student Is able to predict 
events , ^rhar actor! zation, and out- 
corr.e of a ztory lu the second 
I a: : u a>' e base d ' i t; o n t he title, 
lr\trcductory readine^, at.d the 
!;rad-.;al unfold.; nf of the :?tructure 
of the stoi'v. 

6. The student Is able to ir.ake 
re?':cdic rTedictlons as an aid to 
co:r;pi"eV.ension vhile neadln^-; in the 
second lanf:ua^;e . 

7. The st'^dent is able to i-irde>'? land 
the riuar:ce£^ of ctyle and S-U'rostive 
rnearv!n{.'3 of the vordn used. 



I U H 



U U 



7.C.1 



(V )Predicting 



1.^4 



3.3 



(v)l redictinfe 
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SEC'^W lANGUAGE 



7. Readir.g 
7.6 Interpretation 




7.6.? Analysis 

1. The student is able to identify 
and interpi^et various levels of 
neairlnr; in what is I'ead in the 

sec ond 1 a n f-: « « a r e . 

2. The strulent is able to detect an 
author's bias in i^eadinr the second 
lanf^uage . 

3. The sti.ident is able 
distinc-uish fiction from nonfiction 
in the second lan£:uage. 

U, The otiident is able to classify 
ideas accord inK to coriiTOnall ti es 
(e.£^.j sub.ject, tinie, place, rrLOod, 
character* categories) in the second 
lan(-i.:af'e • 

h. The student is able to detect 
Ixodes of sequence in rcadinj^" (e»^'», 
Icf- [ cal J spat:! al 5 chronolof ical, 
."i v.] . o r ' . ar c e , a ■ i s e a \ ) d e : ' feet.) i !"i 
tbe second lan.cuaf-e* 

(; . T :"i e 3 1. ■ » d e n t i s a o 1 e t o p a a ri .i ^ s e 
a ra:^sare ir. the secotLd lan;'uare. 

7. T--e studer^t knows that persoriai 
val'j'^?s :'\ay :nr,lcence ^ ntei'pretation 
or r.aterlal and co'.;ld ^^onfl^-t th 
ideas read U\ the second larwp.mre. 



u H 



U H 



1'33 



PUS 



33 



u w 



U li K 



l.il.l 



1.: 



1.; 



1 . 



(c)r 



)lscri.Tiir.ation 
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SrXONl) [jM'JGUAGE 



7* Kaadiii^; 

7,6 Interpretation 



COURSE GOALS 



7 . 6 . g Analys i s (Con t . ) 

8. The student is able to infer the 
author's r:earr:nt: ard intent ir. 
.T.a.terials which contain innuendo and 
satire in the second lan['i,:at::;e . 



, Tr.e stiider.t is able to intei:i)ret 
*:he connotation of words and phrases 
in advertise;::ents , political speeches 
and editorials in the second language 

10. The st^:der;t is able to analy/.e 
advertisements for trie attit\ides 
they create tovrards a product in 
the sccortd lanrv;age. 

11 • The student is able to analyze 
cartoons ir. the second lari^j^ua^^e tor 
^hei>' social and political otater:ents 
and their portrayal of ':v.)r.^r. ioio- 
sync racies . 

Ic • The sti:der.t Is ai)le to rocof-nize 
lrcr;:c st^^-'^:: erru^ on a spectr'::-; 
rar:rinr i'ro'-: nlayf'ul irony to '/i clous 
sarcas:*- ir. the seco!;d lanfy^a^e. 



' + : 1 rU 



L'.iv o i: i'ml . ahle t.";' reco['i:i 
.0 '~'r;Otl.onal ';or"^ h. a pa?- care ir 
second lanruarc. 



it. st\iden*-- is a\''le ^.o infer 

rneaninfs and atti-.udcs tn^t are 
del i ho^ately l^ft u!];^h?te'i 1y tiip 
author ii; the ;-:ccond 1 ar:r ua.r'^? . 
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SF.CONI) lAflGUAGE 



7. Headin?' 




7 .(:■.? Analysis (Cotit . ) 

1;;, The indent As able to ai'-alyi'c 
^he central conflicts lii a literary 
vorX In second laiu'uaKe 1 o?'der 

CO '..inder stand hov; they affect trie 
action ar;d tViO char'a-j'^or develor^r:.ent 

If. The st\;den^:. Is ai>le to rGCOCi.l:'0 
the author's iTv:Gnded audier:ce by 
analy::ln;- ^ho tone, style, arid the::;e 
of the v;rit:nr. 



(C )Atialysis 



(C )Analysis 



ERLC 
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SKCOND lAKGUAGK 



7. R'sading 
7.6 ituerpre tatlon 




7 .6,3 F- valua L i on 



1, The student is able to evaluate 
the relationship between social 
conditions and the rnotivations and 
actions of criaracters in a literary 
text. 

c. The i-tudent ii^ able to analyze 
a character tr.roui:;\h v;hat the chai'acte 
says and does, iiow other characters 
describe and ] literacy vith the 
character, and what the narrator 
tells the reader. 

3. Trie c^tiKiont is able to analy^ie 
the rrioral ,. Goclal, and i ntellect.ual 
development of a character and v:hat 
cortrlbvitionsS they n:ake to the 
thie'r.at i c r> t r=.;c ture of a 1 : terary 
wor>: in tr:o second lan^rua^^e • 

T'he st'^icn'. is able to relate 
'an a»)th'^r'c lit'e and liir.es to ills 
vn itinr as ar. aid 



ri u 



[ ntoi-r:) re t.at i o\\ 



3-.^;den" is able to eval'iate 
'Ctiveiaess of a liuerary 
vork 0!i the basis of ar:y of t};e 
follovir..; ^^lernents: ^'enre, li^.erary 
conventions and devices, plausilulity 
ijoter.^.i al for ir.eani n^'ful interpreta- 
tion, rrioral st-ance, relat ionsli*; i> to 
literary tradition, vri ter^s irl.en- 
tions. 



Pk3 



1. 



(c)Evaluation 



(C ^Analysis 



(c)Analysis 



)Eval\;at ion 
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ii^ Writ it 




1, The studer-.t knows th^ local lor 
and ^:;5e of v^i^ir.t at:d ror^pririt 

f?r : Is related "o v;rlt'n^' ■'o.^',, 
card catalog': ''r^rei.oh Lai^' -.n^^e- 
Cor^roG - ' or': arci. i'^xei'd se^: , " "i.iern;a:: 
I- G r ; r%. -..^.i' p - n o 1 1 ' t , " '* s 5 1 '\ n 

Lat;ruaro-'.or.ro3i t:.or. ai.d >'Xijrci ^^c^; /' 
" i-ench I.a::r';aj;e-Ur'i::.':.a>^ , " "^'rau.! sh 



ot-"dy/' "werrr.ar: Trar:slat : or.'' ; area 
and b■;■ldl^r a^dlovis:;'^. ^;'^tq } o>^ifi : 



r T'";^ ? t \dcr-d" '! --^ r; 1 P t. r> 'it."^ i 

t.ho :r.otor 3k" 1.1s ov?vopV:ato to tVie 
c^'o f^-^Q r;-^ 1 ar.c*- ."^^■"''3 v.T 1. 1 n^:'"' sv st^oi'^, [ o if* •) 
In Arabic, vrit.r^^: fro::; r:rht to 
left), 

3. Ti:.'^ st^^dent. kr":ov::; tlie rrar-her-ic 
ret,- res^r;t^it ' ons for t!;e phor.cr.^^^ ir. 
thf^ ;^er'or";d lan^-'^ar-. 

U, The st''.'!iert kr,ov:3 t:ie r;'e^n:r-'; 
^bb ro'.h at i OT'.s co'tnohIv '^ood ']> the 
^oo-^nd 1 aiu'uar^ . 



ERLC 



t J l: h 



h 



, 1 



(C )Resaurces 
(V)lnnuiry 



fC)Culti;ral 
patterns 



(c)S:;nbols 
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SKCO^r lANGUACM 



COURSE GOALS 



8 . V:r.: (Cont. ) 

. The st*:det:t knows the set of 
s ]■■ e 1 1 : n r r i ; I e i> ap i ^ 1 1 ■ ' 3 b 1 e 1 r. th t o 



t; ^ 

go:: 



1 0 s t J {'1 o t i s -.^i h 1 1? t o x:> 1 .1 



The st/;dor'.t kr-^vs that sorr.e 
spell in^^ d ; f ^ ' c :li 1 Gfl rray be 
c a ' i o o d b y k * ^ ov; 1 d o o f v.ot '\ o v 
In nr';are • 

■:■ , The ^tv;d^.M"t knov;s that rules 
r^iverr'h r "ar; : tn 1 : /^at loi^: d'* f fe?' 
froir, lar:r';a;'o to ]air:.aro (o,;r.. 



^rerr'^ar cap ' tal ' all nouns . 

' • r Vl 0 r> t ".^ d o r . *1 r L r , .O v.' t ' O ' ] 6 3 
ro'/ern " r.t-' cat; " ^al I '"^ t i O!'. ' n h iio 
r c c o r . d 1 0 1:". f ■ < a* ' e « 




10, T'-.e ct-;don^. kr ov:; n : liar ' t : e s 
ar.ri d " Tfc ^^cn'^e:* 



:'^nj'^'t ■ :a 1 1 on rules 
ir:d the necond 



pur 



r k r o V," n } i * . " d ^ t h ' 1 
: n r k s : :'. ay s c v '/ c ^'J : f f ' o r o r t 
d'fferor.t lanr'sa^es 
fo..'», th^^ r'nrllsh cor-'j'ia :g ".n-ed 
a decir.al ro'nt ;r hnr'OT.ear; com - 



ERLC 



r I u H 



1 i H [i 



(c:)Cultural 
^.lattorns 
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Culture 




1, Tlic student kno^^;s the location 
and use oC print and nonprtnt 
materials related to culture (e.g., 
caru catalog: "France-Social Life 
and Customs, ^'Germany-History - 
1918-1945," "Art, Gcrrpan," "Mvisic, 
Russian"; SUBJECT GUIDE TO BOOKS IN 
PRINT: "Music, German," 
"Ar c 1 1 L t o c t u r e - Sp a i n J " "F r a nc c - 
Intellectual Life"; LE/\RMKG 
DIRECTORY: "Art, Japanese," 
"Geography, Italy,'' "Roman 
Antiquities": area and building 
audiovisual catalogs: "Art, German," 
"Music, French"). 



FRIC 



(C)Resourc^^G 
(V) Inquiry 
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SKCCm lANOUACiF 



9. Culture 




9.1 Nature of culture 

1. The student knov7s that civlturo 
refers to the etitire soc:al heritage 
(e.g., the ktiov;led£:e, beliefs, 
customs^ nnd skills acquired as 
ir.err.bers of a society), 

2. The student knows that cultural 
pattern., exist because Ivman 
behavior is characterized by 
>"e^'\ilar i tv . 

3. . The studerit Vuiovrs that a i-ultva^e 
area is characterized by a sinhlari':y 
o f c u 1 1 ^ ral pat tern s . 

The studer't knous t:iat all 
c^lt\:i"es it:clude systems for 
e c o u o ir. 1 c o r[- a n i z a tie n , s o c i a 1 
D r a r i i /.at i on j rjOc\3 1 c o n t r o 1 , 
education , holier . iang'oa^je^ 
a rt * and recreat I or". , 



V. Tr;e stz;der:t ki'-ovr 
1 1 vi nr i i. the sa::.e c 



I J ("1 to 



share the sare voi^ld viev. 

' , The studer.t Vj.oys v.'ays "u: v'niclL 
cult'::ivi.l vorld views were ir.fl fenced 
by hlc:tor:cal expansion '0.1.',.. 
cor; n;est, exnloratlonj and trade). 



I I U H 



U H 



h 1 IJ H 



U H 



U H 



Kz 



ih 



K ^ 



ri ? 

nr. 



9 • 3 . ' 



(C:)Culture 



(C ) Culture 
(C)Hurirjn behavior 



(c)Culti 



re 



(C )Culturc 



(C )Ci:lture 
(C )\\orld view 



(r:)Ci:lti;re 
(C)V;orld view 
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9. Cultiire 




-"^.1 r::itur>:^ of culture (Cont,) 

7, The slucioii^ kiiovs that cv;ltural 
v':tttcrii ir:ri";cnoes vtivceryt':.on oV 
exrerienco fe.r,. African? /lev/ed 
the l-;^'7? eel Ipso of trie s":i. v:ith 
a different persr'ect ive f:ian did 
V i s ; 1 1 s o : e 1 1 1:7 s t s ) * 

, The st'-^dei't '^xovs that each 
c^;ltr;ral s/^tevr is lo(^:cal arid 
c o : i e r e n t i r ; i t g o \ t e r 'r. s < 

T-ie studerh. ktrov;:^ t:iat t'r.ere 
:. s no ■"o::el '].^ i ve evidence that 
one c^^ltnre 1:^ s'<y>QT\oy to any 
other [ii rer]":ec!t "^:o any ^Ir'tn^ fi cant 
trait varialile (e.^^,, i tel 1 u^ence , 
crea^tivi ty ) , 

10, The :a;;der.t rinovs that 
inc2'easin^5 ^irhlarity nrnonr C"<lt'iren 
is partly cai^sed by the incroa:;ini; 
ease of c o:l?-: ah c a t ■ o 1 1 a ni d t rav e 1 - 

11. The ct;,:der:t kno>;c -o^;;e of the 
problerr.s t^a^it r^eople v;h,c trove fro:n 
one dlt'U^e to another face in 
learninr the custor::3 of tlie nev 



c It ;re 



f e .r . , a Vies t err. vor^ 



iTiarryinr into the Arabic cnlture), 

!?♦ T^L^j stndent knov:^ that stero- 
typed represer- tat ions of cultnral 

i r.acc-rale or r.i sle-id ; r..;; . 



ERIC 



1 IJ H 



U il 



"1 t^ U 



:<3 


1 

3 




^ « 


(C 'Culture 
jPercepti on 


K3 


1 


1 




(C )Culture 


"rC 

*a y 


1 






fC )Cin.t;3re 
(V)RespGct for 
0 t hers 








■-■'.'^ ,10 
10.1 


( C -1 1 nrp 

(C yCoiinLniii cat i on 


K3 


1 




10-1 




K3 


1 




3. 


(C )(hiltnrgl 
Identity 

(V)RGspect for 
others 
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SKCOra' lANGUAGK 



9* Cult -ire 



COURSf: GOALS 



o.l Kature of cultiire (Conl.) 

13. T'le student kr.ovs that c'narif.e is 
cha r a c t e r 1 s t i c of all cult u r e s < 

lU, The st^:der:t kriov/s ^yGteinat:ic 
ways 1 : ■ v/hich cult\:ral chancre caii 
be bro'-irht anoiK. throu^."h planriir^r, 
reform, and revoliztlon (e.^-.^ 
be:;aMse of the Revolution j the 
creative artistp> of the Soviet 
trnl on v;ei'e forced to cop.ply to 
G'^'vi e^^'. i^^eal \ » 

1^, The studerit knov:s v:ay?^ in which 
(U-ltur.i)l chafire ear: be caused b\' 
cat aol Voir } c'/cr:ts Sv,ich an ecorionic 
depress: or; or plague (e.g., econor.:c 
depression facilitated the lise cf 
Hitler, and v:.:th it ^nany c:.:]tural 
charu'es ) . 

1 r • . T ': '. e s t ■ d 0 T ' 'i /J"! o' s ' 1 e \'i - vi ' r 
Vie se^'^onn 1^"U;; i'"i'e oi.lt".<re 
:-''^ets bas:^' r:eed:^ c^^i:^::"::or: to all 
rv.r.ar. b-elT.rS le.;'.. food, ^'do^hiruu 
sr>el ter , af fee t ; or ) . 

I'"'. T^\e st';dert X;. ov.'s "^iie vii^i.r''i';''^, e 
' ^ * s ' j f ' ' ; t ' ^ i ' , vh i ! e "'''1 ""i 
s^'':'or,d lar:;;-;aue ; s sroken* 

1*3. The st.sderu. hr/iVs ^hiat r; s'u^-. 
cul t^jr'^ eor.sists of a uro'ij;: of 
!eoT'le V' V; , V:'"' ':'.: '" f :i ■"or ! o' n 1 : ^ 
of oc(.r -pat ^ o^ , soeial ^?la^s, :V-- 
L ■■ r p *r: 2 e 1 o 0 a t i o r : « 'I i* e » o 1' e t ' u . < ' 
rro'.U), sh^ire a ';:';L'r'^- e^^ltor^ r'^ti-err 
■'^■".n vi'-O ::.ai n c.^lt/,. re, 

ERIC 




1 1 U H 



ho 



ii u 



- K 



K 7 



(C ) Social change 



(C ) Go c i a 1 cha n go 



^C) Social cliange 



(C )rJceds 
(V)Me!ital 

v:ell beinr 
fV)y-hysical " 

vrell beir:g 



(f )yoPc;ilture 
fV )f^el f -concept 
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1 : " a 1 "r r o c o i^.: ^ i v e a i 



:dor:',. >:r.'">vc role "yV 

:i: pro'/idirr l''"^^ lei. 



.lir.e acti v:d.: 



fnjrulics difre:!' from on^e c\.lturG 

Gociali/a'. ; oi. ; . 

The n^sdent knovs v;ay^^ It. vhi 
far-ily ^u';:t:^ are trad i ti orally 
e:^tal^l i n:;ed Ir r^ocioty i?:clucinr 
social iristorns and for:r:al i :'.ed 
rrocoduren . 



'J K 



K7 



(C I Lav 

(C) Regulation 



(C 'ra:rJ Iv 



ERIC 
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SECCNI) lANGUAGE 



COURSE GOALS 




Customs and mores (Cont,) 

7, The strident kncvs that faniily 
e xp e c t a t ] o n s f "o r i r, d : v :1 cl u a 1 no rri b e s 
Tr:ay be different in another culture. 

3. The st'.ident knov,\^ th.at in some 
C'^It'rres the extended family (e.^'".. 
fatl^er, rother, civildren^ grand- 
parents, aunt?,, 'incles, and coiisins) 
T) 1 a" ''s an i tpT/O r t ant i ' o le • 

The student >:r:ov:5 t}:at tr\e 
attiti,ide tovard childhood > adoles- 
cence, adiiltViood, atd old a^'.e may be 
d'Tferent in ar. other culture. 



l..era± 



10. The studer'.t k!:ov:s 
are'* varicr^ fro::", culture to culture. 

11, Tuf^^ £*.udeut kr ovs the vays a 

■ i 1 ^" ' "i ^ ' e ' ^ t* ^d 1 P C c y r I r. r<- Q ^ Vv. S t O 

CACdain the ^nr.^^^te pred: :^rosi t ' on3 
of hurnar.s (e.r.^ evii. r.evitral, 
i'ood ) . 

1\ T';e stuc^r.t ?:r:ov5^ tr.e vays ir: 
vhich C'-l tunes \''iv\' in the decree 
t : 1 i ^ t h e \^ e J ''. n,' c " e n r e c o i n ri. r i t lu^'^ 
ca^^r^^d o r redou i * l"*/ c^^^ c "^J 3y 
heli^fc^ 



';aj-ues , 



1 



stucor:! Kno'vn that :^c^'iOols 
: et '. ePj rn;/ d i f fer i r. 
forr' '0 r '1 t rc'^"'^'^l-;"!'''p f f' .u » « '^'^'U'ct u'ince 
reu u reiser: 1 3 5 sef^:regation . tea^'hinr 
;r.etnods, lerit'th of G^'hool day, ^irvCiiit 
of hoi:,evork. reuuire-'^ent Ox uruifornts) 
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1 i: H 



1 T L- H 



I U H 



Kt 



f 



1 I U H 



(C )Culture 



(C)Cultiire 



1. 



1. 



(c)Cvilture 
(c)Farnily 



fC)Culture 



(C ICulture 
((: )V'orld vi ew 



C)Hel]i-non 



(C )Kdu,cation 
(C)c-lt-;n^e 
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COURSE GOALS 



' »? Cus LOUIS and m^res (Cont.) 

1'^. The !r^:cv:c t:.o T>alior:aI 

hoJ. niid re]i^:.:ou^ Test iv:^ Is 

of l\\e S':::or":d <:\ilt':vc, 

st^i-leu-.. kr:ovr hov tho ro.;^al 
r3 ij 0 : : . o i c r "ii ^ j. f 6 . t ' • , : " l c r f o b */ 
Gtan^ps, ::ov: to o.ddr^?r^ lo^ t:^7'i: , 
Khere to fitvi ir^ail boxes \ 

I*'--, The o^.^de':t :s able to ^;^o \ho 
t o lcr'''''.o!ic {^ti'*^ I'olc of hh. 0 r^'i'/'itr-" 
toleT'hone, rla'"jer:'.erit arn o:' 
T- ■ i b) 1 ]. t o 1 c v> :': o fi 0 s . c o r : ' G t b ioi\ vi 1 
expressions ';recl on the telcrT.o:.e ] » 

1 . Tho ot';der *: 'kf:OV':' th^ :':.ahor 
8r:o>'t:; of the 30o'ety fe.r*, rocr^er, 
::iii::0, oy^Iirir, /ai alai . horce 
rac i ^ 



-lOy . The Gt':r]er": ■.. kr/ov:^ ^b;0T rh t:;: 
fac ! 1 M.; ^rj, n . [t. ' ] ab] . r , . ^^ivr^r 
riarket:^, fooi jr--^: ; ' : ' y r^.o?^^^:?, 
"l)0 : i t - ■.:'^3 . or: ^"^^ -rt ; :: r'k^' *' ^ » 



1 \' . T'.e o t' ;.;:er t 
r:emher,: of a o 
tb*^ dOfO'^'^e o V 
dorn]r;ar:t c-r^to:::^ 
cult^r- . 



~' " ' i y b ' b b^ r " r". 
; b.^:^! ; nfr of the 




1 I U II 



1 b [I 



Kl 



I U H 



PC, 7";e o*:";de:b kroTc:^ th-^^t there : s a b' I b ]•{ 



patterti:^ ob beh-ivior ^r/i val 'ieo ar^ 
tbe Tost r^^ar;o':^^i:lo ^r:r] nat-.iral. 
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(V) Individuality 
(V)RespGct for 
others 



(V) Insight 
(V) Social 

pc rspec t ive 
(V) Tolerance 
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Customs and mores (ConL,) 

V'?'!^^ v^io•"■i ir^iloo arc fcr':alo:^ :";av^ 

'-j ri f ^ r""] n i ' ' (j^ \ i, 1 ' V O 

■"^ i. * r'.oi'^ no r,o*- i'O \o r'^rt I'ko t ) • 



o,n r ' rat ar ^: 



1 ^ . • 



1.1 



1. 1 



1.1 

9.3.8 



1.1 

9.3.8 



1.1.3 

9.3.3 
9.3.7 



(C )Solf-coriCopt 
(V )oel f - resriect 



(V)Social 

perspective 

(V) Unders landing 

(V)Respect for 
others 

C )r:aw 



(V) Social 

perspective 



1 1, a"' 
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ERIC 
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CusLDms and mores (Coa t.) 




1.1.3 



6.3 



(V) Social 

perspec tive 
(V) Insight 



(V) Family 
(V)Social 

perspect ive 
(V) Insight 

{C )TechnoLcf^y 



' ' :•; esr^nct. for 

(V) In ter persona 1 
coTiimunica t ion 
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' ' , r Cu stoms and mo r es (Cont.) 



(V) Utility 
{V)Social 

sensitivity 

C li/ndi a 
(V) Judgn^cnt 
(V)Objectivity 
(V)Social 

sensitivity 
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9, Culture 

9 .3 Ci vi ligation 



COURSE GOALS 



9« 3 . 1 Languas^c 

1, Tlic student knows that lani;uagc 
1 a universal medium tiirough. wliicli 
man acquires, creates, trnnsnits 

cii 1 ture , 

2, The student knows tiiat tlu: 
elements oL" culture trausniitted 
tiarough the use of hriu^uage include 
knowledge, ski lis > values > and 

a 1 1 i t u s c o nc e r a i ng t lie pa s t , 
present, and future. 

3, The student knows that a 
culture's language both reTlects and 
inLluences its unique history, 
interests, e:np[inses, s sump Lj ens , 
and perceptions. 



la ngu a g e s s [) r e ad (e.g., e x p lo rati o n , 
colonization, religious conquests). 

5» The student knows I hit trdoe 
betv/een nations lias brougtit about 
the need Lor second language learning 




P I 



P I 



K2 
K7 



K3 
K7 



? I U H 



K3 
KS 
KJO 



K8 



K8 



1.3 



1.3 



1. 



1.3 



1.3 



(C)Culture 

(V) Respect Cot 

others 
(V) Goiimiunica t ion 

(C) Culture 

(V)Respect for 

others 
(V) Conirr.uni ca t i on 

(V) Knowledge 

(V) Insight 

(C) Language 
(C)CulturG 

(V) Insight 

(V)Objec t ivi ty 



(C) Language 
(V) InsiglR 
(V) Conmiunica t ion 

(C)Trade 

(V) In tcrdcpendence 
(V) International- 
ism 



108 

SECOND ly\NGUAC;;E 



9. Culture 

9.3 Civili ?:at ion 




9,3.2 Geography 

l» The student knows that a nation' 
boundaries are man-made and tnay be 
affected by geograpliic conditions 
which function ns limits of 
political territory. 

2, The stuuont knows what 
constitutes che boundaries of 
countries in the second lan^^age 
area including bodies of water, 
rivers, moiuitain ranges, and otlier 
countries. 

3, The student knows how the 
;=^eography of the country influences 
the cconony and inter na t iona 1 

rela tionslups . 

4< The student knoxv^s the basic 
geograplucal tcaturus of the 
countries where the lan.',ua^;o is 
s po ke n ( e . . , niou n t a i n r a ng e s , 
river syster.is, major bodies of v;ater) 

3. Tiie strident knows tlie 

rolat ionsnip between land us<: and 

cultural value systems. 

6 . T l;e s t ;i d e n t k r.o w s 1 1 le n a t u r a 1 
resourcis, tlic princip^il crops, and 
the major textiles of the culture 
in which the second langua^^c Is 
spoken , 



P I U H 



P I 



P I U U 



P I 



K2 
K7 



K3 
K6 



K8 



K3 
K6 



K3 



4,4.1 



4.4.2 



1.3 

10. 1 



K1.3 

i . '3 



(C) Nation 
(C)Boundary 



(C)Boundary 
(C)N- tion 



(C) Interaction- 
man and 
env iro nnent 

(C) Economi c s 



(C)Cultura 

(V) Social 

pe rspec t ive 
(V)7nsighl 

(C)Resources , 
na tural 
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9. Culture 

9.3 Civlli^^aLion 



COUnSE GOAL/^; 



9.3.2 Gco^u'^M^^V (Cont. ) 

7. The student knows the principal 
economy of the country wliose 
culture Is being studied (e.g., 
Ci slung J i ndust ry , touri sm, 
agriculture , mi ning) . 

8. The .^luuuuL knows tiiat natural 
factors sucti as cl invite and 
topography affect people lives 
and v;ork. 

9. Ttie student knows tlie ways in 
wlii c ti the material culture (e.g., 
tools, clothing, shelter) is 
directly related to zhc piiysical 
env ironiiient . 

10. The student knov;s that the 
influence of the physical 
environment on a culture decreases 
as improvements in tlie tec I mo logy 
for coping v.Mt. ii it increase. 

11. The student knows factors 
influencing population trends, 
including climate, job opportunities, 
and availability of land (e.g., 
unpopulated deserts, artic areas). 
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K4 
K8 



ERIC 



K8 



1.3 



(V) Social 

per spec t ive 
(V) Nature 

(V) Interdependence 

(C)Interact ion- 

num and environ- 
ment 
(V) Culture 
(V) Social 

per spec t ive 

(C)Interact ion- 
man and environ- 
ment 

(C) Technology 

(V)Social 

perspec t ive 

(C)Population 

(V) In ter dependence 

(V)Social 

per spc c t ive 
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SiXOND I.^\NCUACE 



9. CultUL'C 

9.3 Civi li Zvition 




9.3.2 Gcoi^raphy (Cont.) 

12, The studcMit: kno\^Js that patterns 
of cultures ^vithin a country may vary 
markedly due to isolation caused by 
geographical factors (e.g. , mountain 
ranges, rivers, length and width of 
borders; Cliile, Bra'^il), 

13. Ttie student knows that 
population density, distribution, 
and changes relate to their 
historical and environmental context. 

1-f . Tlie student knows tlie si/^e, 
density, grov;tlij distribution, 
ni iVi-'n ti on, and vital statistics of 
the population^ 

l-^t , Tiie stu^ient knows tlie countries 
in whicli the sc'cond language is 
spoken , 
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1.3 



9.3.7 

1.3 



3. 



(C)Cultural 
pat terob 
(V)Diversity 
(V) 1 n terdependence 
(V) Social 

per spec t ive 

(C)Population 

(V) In terdependence 

(V) Social 

per spec t ive 

(C) Popula t ion 
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9, Culture 
9.3 Civilization 




1. The student knows the niajor 
trends in literary devclopmerLL , 

2. The student knows the major 
writers and major works of the 
second lantiuago culture, 

3. The student knows influences 
which political^ economic, and social 
developnients liave had on literary 
trends (e,g,, Soviet Realism brought 
about by tlie Revolution). 

4. Tlie student knows the influence 
of various authors on the society 
(e.g., Mirx, Voltaire, Sartre, 
NietzsciiCj Cheknov) . 

5. The student knows tt\at an 
author's life may be reflected in his 
wrks . 

6. The student knows that the people 
of any culture attacii a raeaning to 
their environment and behavior by 
creating stories, legends, and 
myths about tiiem, 

7. The student knows that lyiics, 
rhymes, songs, jingles, etc., have 
evolved from the culture of the 
second language^ 
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K3 
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G2 
K3 



G2 
K3 



7.5 



7.5 



1.4 
7.5 



1.4 
7.5 



1.4 



7.6.1 



(V)Ags thetic 
sensitivity 



(C)Cuiturc 



(C) Culture 

(V) Self -concept 



(C)Culture 



(C)Culturc 
(V) Respect for 
o thers 
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SKCOND L^NGUAGi: 



9, Culture 
9,3 Civill?:Jtlon 



9 .3>3 Literature 



8, The student kno\^)s the Lnflvienco 
of myths, proverbs, and legends on 
literary development , 



ERLC 




SKCOND lv\NGUAGK 



L13 



9. Culture 
9,3 Ci vi ligation 




9.3.4 Music 














1, The student knows tliat inusic* can 
express feeling \«;liich laay not be 
expressible by other means, 

2, The student knov^s the origins of 
music (e.g., religious rituals, 
ceremonies, test ivals , dances, 
songs) in the second culture. 


P I u n 
p 


G2 
K3 
K7 

K4 


3 
3 


5 


1.2 
1.3 


(V) Kmotion 

(V) Self-expression 

(V) Acs the tic 


3, Ttie student knows ways in which 
songs reilect aspects of the culture 
(e.g., work, patriotism, love. 




K3 
K7 
KIO 


3 




1.1.3 

1.3 
3. 


( V ) oo c i a 1 

perspec tive 
(V)Aesthet ic 


4, The student knows ways in wtiich 
types o£ rausic vary araong cultures 
(e.g*, primitive, modern, Oriental, 
Western) . 


p 


K5 
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1.2 
1.3 


(C)Culturc 
(V) Diversity 
(V)Aesthetic 
sensi tivi ty 


5. The student knows v;ays in which 
political issues are nanitcst in 
folk music (e,)^,, through topical 
and protest songs, rock). 


p I 


K3 


3 


5 


1.1.3 
3. 


(V) Dissent 
(V) Se 1 £ -expression 
(V)Aesthetic 
sensi tivi ty 


6. T\\o student knov;s natural 
resources wi^ose availability may 
influence tlie development of music 
within a culture (e.g., access to 
bamboo or other materials) . 
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1.3 


(V) Social 

perspective 
(V)Aesthetic 

sensitivity 
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SECOND LANCUAGK 



9, CuUuro 

9,3 Civi li^^ation 




9,3 .4 Music (ConL. ) 

7, Ttie student knows some musical 
effects resulting from conditions 
imposed by the geography and climcite 
of a country (c.g.^ mountain yodels, 
alpine horns, natural materials at 
hand for constructing instruments), 

8, The student knovs musical 
instruments used in the culture (o.g 
balalaika) . 

9, The student knovs the sources atxc 
tileries of folk songs, 

10, The sLuvlent knovs folk and 
ethnic dance forms (e.g.> pc>lonai;:e, 
n^azurka, LararLtclla, kolo) . 

11, Tlie studer.t knovs ways in which 
folk :nu sic ma y v l ir y L ro m c o minu n i ly 
to CO mim nity (e.g., i d i onia tic u s e 

0 i 1 a n /Ai < I r-, t-' ; a c c o nipc i n >' i n g 

1 nst ru:nent s ; mc Iodic, rhyllunic, and 
harmonic conventions) . 

12, The student knov;s the v;oll 
k)un^;n dancers and dance- groups 
(e,g., Bolshoi, Mexico Folklorico) , 

13, Tlic student knov;s sources of 
operas and ballets (e,g., folklore, 
stories, drama, social, and 

poli tical events) , 
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1.3 
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1.3 

4.1 



1.2 
1.3 



1.3 
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(C)Environment 
(V) Nature 

(V) Interdependence 
(V) Aesthetic 
sens! t ivi ty 



(C)Culture 
(V)Aes thet ic 
sens i t ivi ty 

(V)Social 

per spec 11 ve 
(V) Diversity 
(V)Ags thetic 

sens i t i vi ty 



(C)Culture 
(V)AestheLic 

sens i t ivi ty 
(V) Social 

pe rspec L ivc 
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9, Culture 

9^3 Civilization 



COURSE GOALS 




9.3.4 Music (Cent, ) 

14. Tiie student knows ways in wiiich 
music is combined with otiier art 
forms (e.g., opera, bcillet, liturgical 
drama, narratives, ceremonial dancing) 

15. The student knows the 
outstanding performers, composers, 
and musical wx^rks of ttie culture, 

16. The student knows to what 
extent industry and government suppor: 
music in the culture. 
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KIO 
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K3 



1.2 

1.3 



(V)Aesthetac 

sensitivity 
(V) Interdependence 



(C)Culturo 
(V)Rcspect for 
others 

(V) Interdependence 
(V) Culture 
(V) Social 

per spec tive 
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SECOND I^\NGUACi: 



9, Culture 
9,3 Civilization 




1, The student knows the ways in 
wtiicli the art ol: a culture reflects 
its values, customs, and environment, 

2, The student knows tliat response 
to visual stimuli is affected by 
cultura 1 experience , 

3, The student knows tliat art is 
affected by social and historical 
phenomena (e.i;,, realism in art 
developed during the social and 
Industrial revolution) , 

. The student, knows ttiat 
preliistoric art reflects luinan 
experience du r i Ui^ the p o r i o d b e I o r e 
1 1 10 i \w e n t i o n o I v: r 1 1 1 n g , 

5. The sti^'i'vut knows various kinu;; 

0 L c xp e r i e r c c s w h i c h c a n contribute 
to an increaseci unci^. r standi ng of art 
(e,g,, discuss ion J trave-l, visiting 
VMi s e ?-i'n s a n d e x hi b i t i o n s ) . 

6, T\\c student knov.s that colors 
have- <li f ferent symbL>lic meanin- to 
diiferent t^nltures (e.*^,, national 

1 ■ > lo r s , e i) lo r s as so c 1 a t e d w 1 1 h 
dra t h) . 

7 » lie- s t li dent k u o V) s w ays 1 1 la t 
artists ari' rii'recU<.i and affcttiMl 
by tlicir cuLfirc (e.^;,, by Liu: 
{• rj n f c: r r i n of status a n d i r;o r.^.- 1 i r y 
r cw.i r d s io r c e rl i i n ( " e s and 1 1 ve 1 s 
Q ' real ion) , 
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K3 
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K5 
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KIO 



U1.3 
1.3 



1. 1.1 

2.1 



1.1.3 
1.3 



1.3 
3. 



3 1.1.1 

1.'3 



7.5 
7.6.3 



1.3 



(C)Culturc 
(V)Aes thetic 
judgment 

(C)Pcrccption 
(C)World view 
(C)Aesthetics 

(C)Aes the tics 

(V) Tnterdependence 

(V) Social 

perspective 



(C) Human experience 
(V) Insight 
(V) Aesthetic 
sens i t ivi ty 

(V)Aestlieti'. 
sens i t ivi ty 



(C) Symbol isn 
(V) Diversity 



(C)Culture 

(V) Inierdcpcndencc 
(V) Sacial 

perspective 
(V) Respect for 

D thers 
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9, CultLiro 

9,3 Civilization 



COURSE GOALS 




9.3.5 Art (ConL. ) 

8, The student ki^ows ways i n which 
the artistes life may affect his 
art (e.g. 5 familiarity witti subject, 
cultural milieu), 

9, The student knows that Romans 
altered Greek forms to give their 
art an unmistakable Roman quality, 

10, The student knows influences upon 
Rotium art which resulted fro^ii tiie 
expansion of ttie Empire througtiout 
Europe, Northern Africa, and 

West em As i a , 

11, The student knows that Medieval 
Art comprises early Ciiristian, 
Byi^antinCj Moslem, Romanesque, and 
Gothic styles, 

12, The student knows the major 
contributions made to art by tl^e 
artists of the culture (e.g,, 
Rodin: "Tlie Thinker"; MLclielangelo : 
''The Sistiiie Chapel Ceiling"). 

13, Tlie student knows influences of 
early Ciiristian (classic) , 
Byzantine (Oriental), and native 
European (barbarian) art upon 
Romanesque art , 
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K3 
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K3 
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1.1.3 
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L.1.3 



(C) Culture 
(V) In terdepedence 
(V) Social 

per spec 1 1 ve 

(V) Acs the I ic 
judgment 



(V)Acsthetic 
judgment 



(V)Aesthetic 
judgment 



(V) Respect lor 

others 
(V)Aes thctic 

sensitivity 
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SKCOND lANGUAGE 



9. CiiUure 
_9.3 Civilization 



COURSE GOALS 



9.3.5 Art (Com. ) 

14 » The student knows how Got hie art; 
fused structure and n^.caning to becom 
more intellectual and harmonious 
than other forms oi" Medieval styles. 

15. The student knows the 
ciiarac teristics of Byzantine art 
(e.g., mosaics, central plan 
churches, repetition and intricacy ii) 
motifs, eharaeteristic figures wi tti 
tall, slim, a lnx.nui- shaped faces), 

16 » Tite stude nt knov^s the 
c ftarae ter i st ie s of Renaissance; art 
(e.g., increased interest in 
physical reality, secular and 
everyday suhjec ts, textural 
qualitie;:^, use of light and dark). 

17. The student knows the artists 
and works assoeiatcd witii schools 
of art ( u: . v; . , Cu b i sn , Da da i , 

Sur realism, Fauvisi;i, Imp re ss i (.-^ni sm , 
i.'xp ressioni sht , Roma t ic i sin , Rea 1 i sn , 
C la ssic 1 sm) . 

18. The student knows ways in whleii 
Jap:inc-se attitudes nre reflected by 

e lia rae ter i st i c s in painting; and 
architecture (e.i;,, a decorative 
desi:.^n, an understanding of 
harmonious relations betwM:en desi:.^ns 
and nature) . 
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9.2 



(V)Aesthetic 
judgment 



(V)Aesthetic 
j udgment 



(V)AGsthetic 
j udgment 



(VO Acs the Lie 
judgmenl 



(V)Aestiietic 
judgm.eiit 
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9, Culture 
9,3 CivilizaLion 




9,3.5 Art (C o m,) 

19, Tlio student knows the vital 
1 n £ 1 u eiK e o i I s In mi e art in 
countries ranv;i.ng Lroni Spain to 
India . 

20, The student knows the 

c lia rae tcr i St i c s ol ^Llyan, A/, tccnn, 
and In can art. 

21, T he 3 1 u d c n t k now s ^v\i y s i n ^v- iu e ii 
i n t e r 1 o r d e s i n lias d c v e 1 o c d 

111 s tor 1 ca 1 ly and culturally in 
response to :n*'in\s need tor contort 
and visual pleasiire (e,^^,, 
tapestric'S, liant;in:;s, banners in 
Me d i c V a ] Vx i r c j p to e o v r s t o n e \-: a 1 1 s 
a nd i dent i ty Lani ly symbo I s ; 
s t a i n i' d '.^ lass v,' 1 n do u s i n c I ui r c h e s ; 
sa \\d p a i n t i ng s t o r i den t L t y an d 
rcliv;ious purposes), 

22, Tiie student knov;s the v^ays in 
vd\icii social, ectnioriicj and 
scientific deve lopi;uait intluenced 
Re na i s sa nc e art ( e , , , br ea k do vn 

o t feudal sy stem; d e v e lo pm e n t o 1; 
cities requiring new architectural 
forms and sculpture; science of 
opt Lc s-perspcc t Lve and color; 
science of anatomy). 
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(V) Acs thetic 
j udgmen t 



(V)Ags thetic 
judgment 



(V)Qualit.y of life 
(V) Beauty 
(V) Acs the Lie 

sons i t ivi ty 
(V) Pleasure 



(V) Interdependence 
( v') Aes^he t ic 

judgr-on t 
(V) Social 

pc rs pec tive 
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SECOND I^\NGUAGF^ 



9, Culture 

9,3 Civilization 




9.3.6 ArchLuecturo 

1. The student knovs the U H 
characteristic Wciys in which 
architectural features have been 
used in various cultures (e.g., 
Moorisii and Gottiic arches; Russian^ 
Byj^antine, and Baroque domes; pagoda 
and pitclied roofs; stained ij;lass 
vindovJs) » 

2. The student krov;s that the valueiiP I U H 
and traditions oL a nation are 
o[ten reflected in the design of 
bu 1 1 d i ng s a nd mo nunien t s (e.g., 
castles, c a t he cl r a 1 s , nu y euns , 
gov e r nrne n t hu i 1 d i n s) . 

3. The student knows the s\7:ibolic V I U H 
meaning of various types of 
religious architecture (e . g . , 
synagogue, cathedral, inosquc) . 

^* , The student knovs influential 
arclntects and examplc^s of tlu ir 
vx)rk (e.g., LeCorbusier - church 
in Marseilles; Christopher Wren - 
St, Paul's Cathedral; Gaudl - All 
Saints Cliurch) , 

5. Tiie stvident is alilc to recognizee [L^ I U H 
the variety of images ^iven by v^xivy 
k i n d s o I s t r LK' t u r e s ( e . . , pa go da , 
catiiedral, castle , igloo, skyscraper, 
teinp le) . 
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(C)Culture 
(V)Aesthetic 

sens i t ivl ty 
(V)Diversity 



(V)Aesthe tic 
j udgmen t 

(V)Social 

pc rspec t ive 

(V) Insight 



(C) Syiiibo lism 
(V) Under s t and ing 



(V)Respect for 

others 
(V) Ac ^; the tic 

j ud gme n t 



(V) AosLhe tic 

sensi tivity 
(V) Diversity 
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9. Culture 
?.3 pivili^.aLion 




9,3.6 Arc ill Lecture (ConL. ) 

6, The student kno^^;s a wide range P I U H 
of shelters other than buildings 
(e.g., arcades, awnings, porches, 
bus stops, ga^ebos), 

7, The student knovs ho\'j architec- P I U H 
ture of dwellings is influenced by use 
available materia Is > and location 
(e.g., Swiss chalet, hacienda, villa) 

8, The student knows ways in which P I U H 
man consciously makes iiis 
environment more visually interest- 
ing (e.g., parkin, ilower beds^ 
fountains, window i^oxes) , 

9, The student knows ways tliat P I U H 
cultural values are reflected in 
landscape arciutecture (e.g., 
Japanese gardens- -miniatures of 
natural contrast; European formal 
garden--rcpeti tion of arcliitectural 
forms; Spanish courtyard- -enclosure 
of garden within dwelling; as 
ai r -condi t ionii^g ; U, S. parks and 
playgrounds--importat ion of nature 
into the inner city, 

10, The student knows c harac teri sti c^P I U II 
of recreat Lonal and cultural 
a r c h i t ec t u re ( e , g , , c o 1 i s cum s , 
auditoriums, movie theaters, 
s t a d i urns , niu seums) , 
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(V) Aesthetic 
judgnien t 



(C) Environment 
(V) Beauty 
{V)Aesthelic 
sens i t ivi ty 



(C) Cultural 

values 
(V) Culture 
(V)Aesthetic 

sensitivity 
(V) Social 

perspec t ive 



(V)AesthG tic 
j udgmen t 
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Sl'XONO T^\NCUAG1- 



9. CuUure 

9, 3 Civi li /Cation 




9.3.6 Ai'chi tecLurc^ (ConL, ) 

11, TiiG student kno\^?s complex 
problems inhetcMit in the growth and 
decay ol cities wiuch require 
architectural solucions (e.g., 
urban rcnewa 1) . 

12, Ttie student kno\s?s architectural 
structures typical in major hisuovicci 
periods (o.g., pyramids of ancient 
Egypt, aqueduct and coliseum of Rone, 
Gothic ca t tiedra Is) . [ 

r 
f 

13, The student knows hov? the |t 
spread of the Ronuan Empire influencedj 
a r c l\i t e c tu r e used to i mpr o v e da 1 ly 
life {c,'f:,^y roads, bridges, 
aqueducts, ttieatei's, arenas, baths). 

1 H . The 3 1 u d e n t k no s vki y s in 
which various cultures are reflected 
in interior design (e.g., Japanese 
simplicil>', Baroque opulence). 

13. The student kmnvs ways In v^hicii 
i.lstorical and cultur:^l values 
a f f ec t i n iki s t r i a 1 ci- s i s ( e , g . , 

iX 1 n i s li mc") de r n i u r ;i i L u r e n J 



U H 



U II 



I U H 



hoiisei -o l<! 
]>roduc t s , 
\. ruciuc L s) , 



items, early industrial 
i :tu ta t ioi^: lui n<]c ra f t c rl 
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(V) Interdependence 
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(V)Social 
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(V) Divers 1 ty 
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(V) Social 
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9. Cultiurc 

9.3 Civilization 



COURSE GOALS 



9.3.7 History 

1. TliG student knows iru'ijor 
liistoricnl events of tiie culture 
and leaders wtio played important 
roles in ttiom (e.g., French 
Revolutioi^: Robespierre; Spanish 
Inquisition: King Ferdinand ^md 
Queen Isabel la) . 

2. Tiie student knows the effects 
of wiir on ttic internal functioning^ 
of the culture (e.g., s t inui la t i on 
of inventions and tec lino lo^^y , 
economic repercussions) . 

3. The student knows ways in wliich 
colonies affect che economic and 
social welfare of the colonial 
pov-^er (e.g., the war in Viet Nam 
caused tlie fall of a government; 
emigration to France by Algerians 
and picds noirs brought social 
problems) * 
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9.2 



1.1.3 
1.3 

9.2 



1.1.3 

1.3 
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(V)Cullural 
heritage 



(C)War 

(C)Culture 

(V) Interdependence 

(V)Social 

per spec t ive 

(C)Colonialism 
(C) Social 

problems 
(V)Social 

perspective 
(V) Interdependence 
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9, Cuiture 
9*3 Civill'^aLioii 




1, The student kiioiy^s the culture's P I U H 
form of governiTioii t and its current 
leaders, including its rcprcscMita- 
tivcs to ttic United States* 

2, The student knows ways in which |r I V H 
individuals or groups attain 
positions of pov;er within the 
culture (e.g., revolution, coup, 
e Ice t ion , appo i ntraent , i nher i tanc c) , 

3, The student knows the functional P I U U 
role played by citizens in the 
government (e.g., voting power ^ 
initiative, recall, referendum), 

A. The student l:aows the variety P I 
of governmental control exercised 
over Llie individual and total 
soc icty , 

3. The studenl knows ti^at nan\s P I U H 

relation to hLs environment requires 
some form of economic ort^ani zation 
(c.^;., production, distribution, 
con sump t ion) ♦ 



6. The student knows the econoir^ic \l 
system of the culture and its major 
L mp o r L . i n d o :-q:) o r t , 
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(C) Government 



(CX^overnment 
(C)Author ity 
(C) Social change 
(V) Social 

perspcc tive 

(C)(jOvernment 
(V) Participation 



(C) Government 

(C)Regiilation 

(C)Social control 

(V) Social 

per spec t ive 

(C)Econoniic system 
(V) Quality of life 
(V) Social 

per spec t ive 



(C)Economic system 
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9. Culture 
9.3 Civilisation 




9.3,8 Govcrnnicnt: (Gout. ) 

7. The studonL know.s tlie inportancc 
of tCcide in the economy of the 
culture, 

8. T[ie student knows tiie purposes 
and cf foetid of international economic 
organizations and trade agreements 
for raeinber nations (e.g., Conm^n 
>Larkct, Warsaw Pact). 

9* Ihc stude^nt knows the 
relationships between a society's 
economic institutions and Its 
cultural values, 
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(C) Economic sys tetn 
(C) Trade 
(C) Culture 

(C) Economic sys tern 
(V) Intcrnat ionalistn 



(C) Economic sys tern 

(C) Cultural va lues 
(V) Interdependence 
(V) Insight 
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9. Culture 

9.3 Civi ligation 




9. 3.9 Science and technology 

1. The student knows the linportance 
placed on scientific, mathematical, 
and technological research in the 
culture, 

2. Tiie student knows ways in which 
a scientific discovery brings about 
cultural change (e.g., discovery of 
immunization: decreased mortality 
rate) . 

3. The student knows ways In wtuch 
a cliange in the material culture 
can bring abou^: a change in the 
nonnuiterial culture (e.).;., effect of 
growth In techno loj;y on social 
organiza t ion) . 

4. The student knows the 
contributors to iii stor ically 
significant scientific research 
(e.g., Pasteur, Curie, Nobel, 
Einstein) . 

3. The student knovjs ways science 
[las affected the way of life in the 
culture (e.g., daily living, 
conv e r sa l: ions, r ea d in;;) . 

G . T b c- s t u d e n t k no w s the e f l o c t s 
of science and teclmology upon 
social change (e.g.. Sputnik). 
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(C) Research 
(V) Inquiry 



(C) Change 

(C) Culture 

(\/) Inquiry 

(V) Interdependence 



(C) Change 

(C)Culture 

(C) Techno logy 

(V) Interdependence 

(V)Social 

perspective 

(C) Research 
(C)History of 

sc ience 
(V)Rospect for 

0 thers 

(C) Re search 
(C)Culturc 
(C) Change 

(V)Qualily of life 

(C) Research 
(C) Techno logy 
(C) Social change 
(V) Interdependence 
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9. Culture 
9,3 Civilization 




9,3,9 Science and technology (Cont, ) 

7, The student knows the 
facllitative effects of advanced 
communications and transportation 
technology on the rate and degree of 
culture change. 

8, The student knows the 
iinplications of "culture lag" (e.g.j 
when technological changes occur 
faster than rhe changes in customs 
and beliefs whacti arc made 
necessary by them), 

9, The studeTit knows ways in which 
current researcli in astronomy and 
space science nvay be affecting 
cultural world views. 
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(C) Techno logy 
(V)Social 

perspective 
(V) Interdependence 



(C)Technology 
(V) Social 

perspective 



(C)Research 
(C)History of 

sc icncc 
(V)Social 

perspec t ive 
(V) Interdependence 
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9, Culture 
9.3 Civill^acion 




1. The student knows that 
communication takes place through 
various means (e.g., television, 
radio, newspaper, books, signs, 
telephone, light and flag signals, 
pictures, inaps, cliarts, films), 

2, The student knows ways in which 
media influence public opinion (e.g. 
editorial comjiients; selection of 
news for television, radio, 
newspapers, and in^igazines; reviews 

of plays and films) ♦ 

3, The student is able to recognize 
the use of propaganda by governments 
to support political systems, both 
within and outside their countries. 

4. The student knows ways in which 
advertising reflects the social 
values of tlie culture. 

3, The student knows the 

role played by tl^e government in 

the control of media, 

6 , T tie student k no w s v;a y s i. n w h i c h 
culture is perpetuated thruu^Ui the 

t ilea ter , 

7 . T he s t u de a t k no w s 1 1 \e 
cent ri h- ' t ions to the art oL 

L i 1 T i rru t k i n<] b y v . i r i o u s artist s o i 
t. iie culture (e.g., J.i sons tein , 
KnhirK-r , }ier;.;man) . 
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(C) Communlca t ion 
(C)Media 

(V) Communication 
(V)Diversity 



(C)Media 
(V)Objectivity 
(V) Interdependence 
(V) Social 

pcrspec tivG 
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(C) Propaganda 


2.1.1 


(C) Covernmen t 
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(C)Socia 1 control 
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(V) Judgment 


1.1.3 


(C) Media 


1.3 


(V)Social 


9.2 


perspective 


1.3 


(C)Social control 


9.2 


{V) Communica t ion 


9.3.8 


(V) Freedom 


1.1 


(C) Culture 


1.3 


(V)Aesthctic 


7. ^ 


sens i tivi ly 


1.3 


(V) Aesthetic 


7.5 


sensitivity 




(V) Culture 




(V) Respect for 
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10. Careers and second language 




1 0, Careers and second language 

^ The student knows tlie location 
and use of print and nonprint 
materials related to careers (e.g., 
card catalog: '^Vocational Guidance,' 
''Trans lating and Interpreting as a 
Profession/^ "Archeology as a 
Profess ion''; SUBJECT GUIDE TO BOOKS 
IN PRINT: "Languages and Vocational 
Opportunities"; LEARNING DIRECTORY: 
"Career, Foreign Language"; area and 
building audiovisual catalogs: 
"Vocational Guidance"). 

2. Hie student knoWvS sources of 
information about careers and second 
language (e.g., teachers, counselors, 
librarians, personnel directors). 

3. I1ie student knows that while the 
opportunities for careers completely 
dependent upon second language skills 
alone are limited, the possession of 
second language skills greatly en- 
hance opportunities for career 
success in aieas such as business, 
law, finance, transportation, etc. 

4. i1ie student knows that tlie 
possession of second language skills 
opens possibilities for success in 
avocational roles ( ^o^' whicli career 
education shares a str;}n^ concern). 
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(C) Resources 
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10, Careers and second language 




10.1 Opportinuties and awareness 



1, The student knows early entry 
jobs in vhich second language skills 
in listening and speaking are 
valuable (e.g., tour guide leaders, 
store clerks, singers and enter- 
tainers, medical aides, filling 
station operators, day care personnel 
travel occupations), 

2* The student knows early entry 
jobs in which second language skills 
in reading and writing are valuable 
(e.g., libx^nry aides, menu writers, 
secretaries , import -export c lerks , 
invoice c lerks) , 

3, The student knows fields in which 
knowledge of a second language is 
advantageous (e.g., medical, legal, 
business and conmierce, engineering, 
agriculture) , 

4, The student knows a second 
language rvj.iy increase incoiae 
potential and possibilities of 
diversification in occupations, 

5, The student knois^s that knowlcdi.;.G 
o L' a second language nviy facilitate 
rr-search in any interest field (e.g., 
science, social studies, humanities). 
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(V) Self- fulfillment 



(V) Inquiry 

(V)Re source fulness 
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10. Careers and second language 




1 Oppor tuni Lie s and awareness 
(Cont .) 



6, The student knows occupations in P I U H 
international agencies in which 
knowledge o£ a second language is 
required (e.g., World Healtli Organi- 
zation, U,N., U.N,E.S.C,0, , World 
Bank) . 

7. Tlie student knows U.S. government P I U H 
jobs which require knowledge of a 
second language (e.g.. Peace Corps, 
AID, Iniraigration and Customs, Foreign 
Service, U^S^ Infornvation Agency, 
Radio Free Europe, C^I.A,), 



8. The student knows that business 
and industry require translators, 
proo f reader s , interpreters, recep- 
tionists, etc., who are competent 
in a second language), 

9. The student knows occupations 
in education and related areas 
whicl\ require a second language 
(e.g., teachers, researchers, 
librarians, art historians, 
journalists) , 

10. The student knows that bilingual 
skills are required for some careers 
in social wrk (e.g., case workers, 
legal aid employees, social security 
personnel, career counselors). 
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10, Careers and second language 




jjQ.l Opportuai tics and awarcacss 
(Cont.) 

11 „ The student knows careers in 
travel which require fluency in a 
second language (e.g., tour guides, 
travel agents, transportation 
personnel) . 

12. The student knows avocational 
pursuits related to second language 
(e.g., national theatre, literature, 
national dance, travel), 
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10, Careers and second language 




10 »2 Requirements and exploration 

1* The student is able to analyze 
second language skills needed for 
specific jobs. 

2, Tlie student is able to identify, 
inspect, compare, and appraise the 
occupational opportunities available 
througI\ second language related 
skills. 

3» The student knows ttxat the study 
of a second language can assist in 
selecting career alternatives on a 
national and international basis. 

The student is able to make a 
knowledgeable assessment of tlie labor 
market and of personal employment 
potentials in that market. 

5. The student knows entry levels 
for skilled, professional, or tech- 
nical opportunities which exist in 
second language and related fields. 

6, The student knows ttot an 
increased need for cotmnunication 
between cultures has been brought 
about by technological and scien- 
tific developments (e.g., satellite 
broadcasts). 
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10, Careers and second language 




10,2 Requirement: s and exploration 
(ContJ 

7. The student knows that increased 
awareness of the necessity to 
communicate with migrants in their 
.native language has created jobs in 
which bilingual skills are essential, 

8. The student knows that second 
language occupational opportunities 
have increased due to greater travel 
possibilities, 

9, The student knows tliat second 
language career opportunities have 
been increased because of migration 
and emigration (e.g,, Cuban 
Revolution, Ugandan exodus of 
Asiatic peoples, Chicanos in Oregon), 

10. The student knows that the 
development of new trade markets 
has increased the need for people 
skilled in a second language, 

11, The student knows that increas- 
ing exchanges or technical informa- 
tion and research have made second 
language skills important (e.g,, 
Russian-American 1975 space endeavor), 

12, The student knows that oppor- 
tunities to serve as guides for 
American exhibits abroad and at home 
require specific second language 
skills (e,g,^ World's Fairs, Inter- 
national Expositions), 
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10 » Careers and second language 




10,2 Rcquircoents and exploration 

13. The student knows the social, 
economic, and political factors v?hich 
influence the opportunites Cor second 
language careers (e.g., trade with 
the Pacific Rim countries) . 

14. The student knows that job 
training informtion is available 
from the Superintendent of Public 
Documents, Washington, D. C. 



15. The student knows that local, 
county, and state government offices 
have publications available concern- 
ing job and training opportunites 
(e.g., career planning guides, civil 
service information, special recruit- 
ing bulletins) . 
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10, Careers and second language 




10.3 Training and preparation 

1. The student knows thnt additional 
training in language skills beyond 
high school may increase employment 
opportunities or his or her potential 
for advancement. 

2. The student knows the resources 
which provide education and further 
training for various second language 
jobs or careers (e.g., interpreter 
schools, community colleges, univer- 
sities, foreign trade schools, 
language institutes, correspondence, 
military training programs, on-the- 
job training) , 



P I U H 



3. The student knows sources of 
information or guidance in locating 
specific training opportunities (e.g.j 
school counselors, court counselors, 
case wx)rkers; catalogs, directories, 
professional and trade periodicals). 

4. The student is able to determine 
the entrance requirements of schools 
or training programs being considered, 

5. The student is able to select 
courses, programs, or schools appro- 
priate to his or her qualifications, 
interests, and career plans. 
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10, Careers and second language 




10,4 Job search and employment 

1* The student knows the location 
and use of print and nonprint mater- 
ials related to job search techniques 
(e,g», card catalog: ''Employment 
Agencies," 'V\pp licatlons for Posi- 
tions," "Occupations," "Professions"; 
SUBJECT GUIDE TO BOOKS IN PRINT: ''Job 
Descriptions," "Applications for 
Positions," "Resunes (Employment)," 
"Job Vacancies"; READER ^S GUIDE: 
"Job Satisfaction," "Discrimination 
in Employment," "Aptitude Tests"; 
LEARNING DIRECTORY: "Job Applica- 
tions," "Job Counseling," "Job 
Hunting"; area and building audio- 
visual catalog; "Job Analysis," 
"Occupations," "Vocational Guidance"), 

2, The student knows sources for 
finding employment (e,g», school 
placement service, friends, personnel 
offices, employment agencies, civil 
service, classified ads) » 

3 1 The student knows steps for apply- 
ing for a job (e,g., letter of appli 
cation, data sheet, application blank, 
interview, follow-up)^ 

4, The student is able to type a 
letter of application, data sheet, 
follow-up letter, and fill out an 
application blank. 
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COURSE GOALS 



10.4 Job search and cmploymeut: (Cont^ 



5, The student knows techniques for 
handling an interview (e.g, , dressing 
appropriately, taking necessary docu- 
ments, knox^ing what to say, when to 
leave, and liow to follow up), 

6, The student is able to carry out 
an intelligent interview when apply- 
ing for a job, 

7, The student is able to present a 
complete resume of himself when 
applying for a job, 

8, The student knows the location of 
city, county, state, and federal 
employment offices in the local area 
and how to use tl;cm. 

9, The student knows tlvit juvenile 
counselors, parole officers, and 
other court agents usually know about 
jobs, training facilities, and gov- 
ernment training programs available 
to individuals wlio arc under the 
court's jurisdiction. 

10, The student knows that all 
prison and detention facilities have 
employir^ent and/or training oppor- 
tunities, 

11, The student knows that welfare 
case workers and/or welfare agencies 
can aid in job and/or training 
opportunities* 
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10. Careers and second language 




1 0.^4 Job search and employment: (Cont. ) 



12. The student knows that public 
health workers and/or public health 
agencies can aid in finding jobs or 
training opportunities. 



13. The student knows that para*- 
professional and nonprofessional 
training opportunities are available 
to military personnel. 



14, The student knows that the 
Veterans Administration can aid 
in obtaining training and/or jobs 
for certain categories of veterans 
and the veterans ' dependents (all 
veterans have certain li^nited train- 
ing benefits available). 

15. The student knows the location 
of his local Veterans Administration 
building or counselor* 

16. The student knows that local 
post offices have information about 
military careers, 

17, The student knows that the 
yellow pages of local te lephone 
directories list most local 
employment agencies. 
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18. The student: knows that all 
private employment agencies listed 
in the yellow pages charge fc their 
services . 

19. The student knows that news- 
papers and trade journals carry 
advertisements for jobs available 
and/or list people who are seeking 
employment « 

20. The student knows that some 
trade journals and union newspapers 
will carry free advertisements for 
unemployed workers. 

21. The student is able to locate, 
read, and follow up on ads for 
available jobs, 

22. The student knows that many 
schools (K-12) and most post- 
secondary schools maintain a job 
placement bureau on a formal or 
informal basis. 

23. The student knows that school 
staff members (counselors, teachers, 
etc.) often know of job and training 
opportunities, and may be helpful 

in supplying leads and recommenda- 
tions to prospective employers. 
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10. Careers and second language 




10.4 Job search and employment (Cnnt. 



) 



24. llie student knows that most 
special interest organizations 
(e.g., YMCA, YWCA, Conmunity Action 
Programs, Black Panthers, Valley 
Migrant League, American Association 
of University Professors, unions) 
arc active in helping their members 
get jobs or job training. 
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Abbreviations p. 93, h 
Accent, foreign p. 66> g. b 
Acronyms p. 80, g. 20 
Adjective p. 49, g. 4, 6-8; p. 69, 

g. 8; p. 78, g. 11, 12 
Adverb p. 49, g. 6, 8; p. 69, g. 8; 

p. 78, g. 12 
Advertisements, analysis of p. 90, 

g. 10 

Advertising^ p. 128, g. 4 

Affix p. 21, g. 10; p. 48, g. 5; 

p. 77, g. 4-6 
Allusions p. 63, g. 6 
Alphabet p. 51, g. 3, 5; p. 93, g. 3 
Alternatives p, 11, g. 14, 15 
Antonyms p. 79, g. 19; p. 80, g. 21 
Architects p. 120, g. 4 
Architecture p. 120-122 
Art p. 116-119 

Aztecan p. 119, g. 20 

Byzantine p. 117, g. 11, 13; p. 118, 

Greek p. 117, g. 9 
Incan p. 119, g. 20 
Islamic p. 119, g. 19 
Japanese p. 118, g. 18 
Mayan p. 119, g. 20 
Medie/al p. 117, g. 11, 13-15 
Renaissance p. 118, g. 16; p. 119, 
g. 22 

Roman p. 117, g. 9, 10; p. 122, g. 
g. 13 

Articulation p. 33, g. 6; p. 66-67, 

g. 3-10; p. 82, g. 1-5 
Artists p. 116, g. 7; p. 117, g. 8, 

12; p. 118, g. 17; p. 128, g. 7 
Audience skills p. 37, g. 24-27 

Behavior, personal p. 6, g. 5; p. 31, 
8. 5 

Bias p. 6, g. 3; p. 89, g. 2; p. 106, 
g. 46 

Biography p. 85, g. 10 

Body language p. 34, g. 8-11; p. 64, 

g. 8; p. 67, g. 12-14; p. 104, g. 37 
Boundaries p. 108, g. 1,2 
Business letter p. 32, g. 30 



Capitaliseation p. 94, g. 8, 9 
Career training, information sources 

p. 135, g. 14, 15; p. 136, g. 3 
Careers p. 129-141 

avocations p. 129, g. 4; p. 132, g. 12 
dec is ion -making p. 133 , g . 1-4 ; p . 
p. 135, g. 13; p. 136, g. 4, 5; 
p. 1^0, g. 21 
entry levels p. 130, g. 1, 2 
information sources p. 129, g. 1, 2; 
p. 135, g. 14, 15; p. 137, g. 1, 2; 
p. 138-141, g. 8-24 
interviewing p. 138, g. 5-7 
job search p. 137-141 

opportunities p. 129» g. 3; p. 131-132, 
g. 6-11; p. 133, g. 2, 5; p. 134-135, 
g. 7-13; p. 136, g. 1 

training and preparation p. 136, 
g. 1-5 
Cartoons p. 90, g. 11 

Change, cultural (see also Cultural change) 
Characterizations p. 85, g. 9; p. 92, 

g. 1-3 
Cities p. 122, g. 11 

Citizen, role of p. 9, g. 2; p. 13, g. 8; 

p. 20, g. 2; p. 124, g. 3 
Classifying p. 22, g. 19; p. 76, g. 12; 

p. 89, g. 4 
Cognates p . 79, g. 15, 16 
Colonialism p. 123, g, 3 
Colors p. 116, g. 6 
Communication 

clarity and accuracy p. 33, g. 3 

cultural change and p. 97, g. 10; 
p. 127, g. 7; p. 133, g. 6 

in second culture p. 17-19; p. 41, 
g. 3; p. 59-70; p. 104, g. 37 

media (see also Media) 

nature of p. 33, g. 3; p. 43, g. 16; 
p. 45, g. 1 

purpose of p. 33, g. 1, 2 

value of p. 14-15, g. 9-10; p. 17-19; 
p. 41, g. 3 
Communication problems p. 6-8, g. 2-11; 

p. 10, g. 11 
Communication skills, first language 

p. 20-38 (see also: Reading; Writing; 

Speaking; Listening) 
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Conaminicat ion skills, graup p. 7, 7; 

p. 35, g. 12 
ConTiiumicn tion skills, in terper sjua 1 

p. 6» g. 4; p. 7, g. 3; p. 22, 21; 

p. 33-35, g. 3-13; p. 64, g. 8; 

p. 67, g. 14; p. 68, g, 11; p. 138, 

g. 5, 6 
Competition p, 104, g. 33 
Compound word p. 21, g. 11; p. 78, 

g. 13; p. 79, g. 14 
Computation p. 39, g. 2-6; p. 40, 

g. 11, 12, 14 
Concentrating attention p. 36, g, 20, 

21; p. 37, g. 24, 25, 26 
Concluding statement p. 30, g. 19 
Conflict, interpersonal p. 8, g. 14, 

15 

Conflict, societal p. 9-11 
Conflict analysis p. 10-11, g. 6-13 
Conflict resolution p. 4, g. 23-27; 

p. 8, 8. 14, 15; p. 11, g. 14, 15 
Connotations p. 90, g. 9 
Consonants p. 83, g. 13, 14 
Context clue p. 21, g. 8, 12; p. 81, 

8. 1 

Conversation p. 33-35, g. 3-13; p. 36, 

g. 20-21; p. 68, g. 3 
Courtesy p. 35, g. 13; p. 36, g. 21; 

p. 37, g. 25; p. 68, g. 3; p. 104, 

g. 37 

Cultural belief p. 100, g. 11, 12; 

p. 101, g. 19; p. 127, g. 8 
Cultural change p. 98, g. 13-15; 

p. 126, g. 2, 3; p. 127, g. 7, 8 
Cultural diversity p. 12, g. 6; p, 14, 

g. I; p. 17, g. 6; p. 96-106 
Cultural patterns p. 96, g. 2-5; 

p. 97, g. 7; p. 110, g. 12 
Cultural stereotypes p. 97, g, 12; 

p. 106, g. 46 
Cultural traits p. 97, g. 9 
Cultural values p. 9, g. 3; p. 42, 

g. 10; p. 100, g. 12; p. 102, 

g. 23-26; p. 108, g. 5; p. 116, 

g. 1; p. 120, g. 2, 3; p. 121, 

g. 9; p. 122, g. 15; p. 125, g. 9; 

p. 128. g. 4 
Culture p. 95-128 

Culture, arts of p. 111-122; p. 128, 

g. 6, 7 
Culture lag p. 127, g. 8 
Culture, material p. 109, g. 9; 

p. 126, g. 3 
Culture shock p, 97, g. 11 



Culture, value of p. 14, g. 1; p. 15~K>, 
g. 11-16; p. 17-18, g. 5-8; p. 19, g. '5; 
P' 41, g. 3 

Dance p, 114, g. 10-13 

Decisions, personal p. 5, g. 28; p. n, 

g. 16; p. 16, g. 17 
Decisions, societal p. 13, g. 8 
Democracy p. 9, g. 2 
Design , 

industrial p. 122, g. 15 

interior p. 119, g. 21; p. 122, g. 14 

landscape p. 121, g. 8, 9 
Dialects p. 53, g. 2, 4; p. 55-56; 

p. 57, g. 7; p. 58, g. 8 
Dictionary p. 75, g. 1-7 
Discussion p. 35, g. 12; p. 36, g. 20 
Dress p. 103, g. 29 

Economic system p. 99, g. 2; p, 108, 
g. 3, 6; p. 109, g. 7; p- 124-125, 
g. 5-9 

Editing skills p. 30-31, g. 22-28 
Enunciation p. 82, g. 5 
Equipment , audio p . 38, g . 28 
Essay p. 85, g. 11-13 

Ethnic groups p. 18, g- 7; p. 97, g. 12; 

p. 98, g. 18 
Extended family p. 100, g. 8 

Fable p. 84, g. 4 

Family p. 99-100, g. 5-10 

Festivals p. 101, g. 14 

Fiction p. 89, g. 3 

Film making p. 128, g. 7 

Folk music p. 113-114, g. 2-11 

Folk tale p. 84, g. 1 

Food p. 103, g. 28, 30 

Format p. 23, g. 24; p. 32, g. 29-33; 

p. 52, g. 8 
Freedoms p. 12-13 
Friendships p, 103, g. 32 

Geography p. 108-110 

Gesture p. 34, g, 9; p. 64, g. 8 

Government p. 99, g. 4; p. 115, g. 16; 

p. 124-125; p, 128, g. 3, 5 
Grammar, def, p. 47, g, 1 

(see also: Morphology; Syntax; 

Language, structure of) 
Graphemes p. 51, g. 1; p. 52, g. 6, 7; 

p. 93, g. 3 



ERJC 



164 



lUmdwri t ing p. 28, g. 9; p. 52, g. 9 
Histofy, cultural p. 96, g. 1; p. 102, 
26; p. 111-112; p. 119, g. 21; 

p. 122, g. 12; p. 123> y,. 1-3 
Holidays p. 101, g. 14 
Homes p» 104, g. 34-36; p. 121, g. 6,7 
Uomoayms p. 79, g. 17; p. 80, g. 21 
Human relationships, values about 

p. 14, g. 1, 6-9; p. 15, g. 10-16; 

p. 17-19 
Humor p. 105, g. 39 
Hygiene p. 103, g. 27 

Idiom p. 56, g. 10; p. 63, g. 4 
Inferences p. 8, g. 11; p. 9, g. 4; 

P. 90, g. 8, 14 
Infix p. 48, g. 5; p. 78, g. 9 
Inflection p. 46, g. 6; p. 82, g. 4 
Information, validity of p. 24-25, 

g. 29-34 
Innuendo p. 90, g. 8 

Interaction, interpersonal p. 18, g. 9; 

p. 103, g. 32; (see also Communication, 

interpersonal) 
Intonation p. 34, g. 7; p. 67, g. 9 
Introductory statement p. 29, g. 18 
Irony p. 90, g. 12 

Jargon p. 56, g. 10 

Judgments, personal p. 5, g. 28-29; 

p. 11, g. 16; p. 13, g. 8; p. 16, 

g. 17 

Juncture p. 82, g. 3; p. 66, g. 4 

Knowledge, related values p. 12, 
g. 1, 5, 6; p. 8, g. 14; p. 15, 
g. 12-14; p, 18, g. 7, 8 

Land use p. 108, g. 3 

Language change, influences p. 57-58; 

p. 107, g. 4 
Language , 

characteristics of p. 42-43, 
g. 10-17; 53, g. 2; p. 107, 
g. 3 

choice of p. 27, g. 6, 7; p. 29, 

g. 17; p. 31, g. 28; p. 55, g. 8; 

p. 69, g. 9; p. 70, g. 1-4 
derivations p. 15, g. 14; p. 53, 

g. 1; p. 57-58; p. 107, g. 4, 5 
formality of p. 27, g, 7; p. 35, 

g. 16; p. 55, g. 7 
functions of p. 41-43; p. 107, 

g. 1-3 



Ixinguage , 

nature of p. 44-58; p. 107, g. 1-5 

sounds p. 45-46; p. 66, g. 1-3 

structure of p. 47-50 

syTi)bols p. 43, g. 13-15; p. 51-52 
Languages, national p. 54, g. 7 
Uw p. 99, g. 3; p. 100, g. 10; 

p. 102, g. 24, 25 
Legend p . 63 , g . 6 ; p . 84 , g . 2 ; 

p. 112, g. 8 
Leisure p. 19, g. 14; p. 99, g. 4; 

p. 105, g. 43, 44 
Lis tening, 

enjoyment of p. 37, g. 24; p. 38, 
g. 27; p. 61, g. 7, 8 

purposes p. 33, g. 1, 2; p. 60, 
g. 2, 3 

value of p. 61, g. 6-8 
Listening skills p. 36-38, g. 18-28; 

p. 60-64 

Literacy, value of p. 12, g. 5; 

p. 18, g. 10-12 
Literary criticism p. 25, g. 35-38; 

p. 26, g. 40; p. 31, g. 25-28; p. 91, 

g. 15, 16; p. 92, g. 5 
Literature, second language p. 111-112 

Marketing p. 101, g. 18 
Mathematics skills p. 39-40, g. 1-14 
Meaning, levels of p. 89, g. 1 
Meaning, literal p. 64, g. 9; p. 73, 
g. 7 

Measurements p. 39-40, g. 7-9 
Media p. 57; g. 3; p. 106, g. 46; 

p. 128, g, L-7 
Medicine p. 104, g. 36 
Metric sys tern p . 40 , g . 9 
Money p. 40, g. 13, 14; p. 105, g. 40 
Mood p. 23, g. 24 

Morphemes p. 48, g. 1-4; p. 62, g.4 
Morphology p. 48, g. 1-7; p. 50, g, 3 
Motor skills p. 93, g, 2 
Music p. 113-115 

Myth p. 63, g. 6; p. 84, g. 3; p. 106, 
g. 46; p. 112, g. 8 

Natural resources p. 108, g. 6; p. 113, 
g. 6 

Needs, human p. 1, g. 3, 4; p. 5, g. 30; 

p. 11, g. 13; p. 17, g. 2; p. 19, g. 15; 

p. 98, g. 16 
Nonfictlon p. 89, g. 3 
Noun p. 49, g. A; p. 78, g. 10 
Novel p. 84, g. 8 
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Organising inLarmatiou p. 22, g. 16; 

p. 24, g. 32; p. 28, g. 10 
Outlining skills p. 28, g. 11 

Parable p. 8^+, g. 5 

Paragraph p* 22 > g, 17; p. 28-29, 

g. 12-16 
Paraphrasing p, 89, g. 6 
Parts o£ speech p. 49, g. 1-8; p. 78, 

g. 10-12 

Perception, personal p. 97, g. 7; 

p. 101, g. 20; p. 116, g. 2 
Perception, skills p. 20, g. 6; 

p. 36, g, 19 
Periodicals p. 86, g. 16, 17 
Personal letter p. 86, g. 14 
Pets p. 103, g. 31 
Phonemes p. 45, g. 2; p. 51, g. 5; 

p. 52, g. 6, /; p. 93, g. 3 
Phonetics p. 21, g. 7, 12; p. 45, 

g. 3; p. 81, g. 1 
Phonology, comparative p. 45-46; 

p. 62, g. 3 
Phrasing p. 82, g. 1, 2, 6 
Plural form p. 49, g. 4, 5 
Poetry p. 86, g. 15 

Political power p. 124, g. 2; p. 128, 
g. 3 

Populations p. 109, g. 11; p. 110, 

g. 13, 14 
Postal system p. 101, g. 15 
Predictions p. 88, g. 5, 6 
Prefix p. 21, g. 10; p. 48, g. 5; 

p. 78, g. 8 
Priorities p, 5, g. 29 
Problems, societal p. 9-10, g, 5-6 
Pronoun p. 49, g. 4 
Pronunciation p, 21, g. 7; p. 66, 

g. 5; p. 83, g. 11, 12, 14 
Proofreading p. 30, g. 22, 23 
Propaganda p. 128, g. 3 
Prose p. 86, g. 15 
Punctuation p. 30, g. 20, 21, 23; 

p. 82, g. 2; p. 94, g. 10, 11 
Puns p. 29, g. 7; p. 64, g. 7 
Purpose, author's p» 23, g. 24; 

p. 87, g. 3; p. 90, g, 8; p. 91, 

g. 16; (see also: Writing, purpose) 
Purpose, reader's p. 23, g. 22, 23, 

26, 27; p, 29, g. 24; p. 87, g. 4 

Questioning p. 7, g. 6; p. 67, g. 11 



Reading , 

compreliension skills p, 21-22, g. Ij- 
21; p. 73-74, g. 5-9; p, 87, g. 88 

decoding skills p. 20-21, g, 5-12; 
p. 73, g. 2, 3, 4 

evaluation skills p. 24-25; p, 92, 
g. 1-5 

following directions p. 20, g, 4; 

p. 26, g. 39; p. 72, g, 3 
interpreta tion p. 87-92 
oral p. 24, g, 28; p. 69, g. 10; 

p. 82-83 

second language skills p. 71-92 
strategies p. 23, g, 22-27 
value of [>. 12, g, 5; p, 18, g. 10-11; 
p. 20, g. 1-4; p, 72, g, 5-7 
Recall p. 37, g, 22 

Reference skills p, 21, g, 14; p. 22, 

g. 20; p. 75-76, g. 7-8 
Religion p, 102, g, 25, 26; p. 120, g. 3 
Renaissance p, 118, g, 16; p. 119, g. 22 
Resources, societal p, 12-13 
Rhythm p, 66, g, 5 
Rights, individual p, 102, g. 23 
Roles p, 100, g. 7-9; p, 102, g. 21, 22; 

p. 124, g, 3 
Roman numerals p, 40, g. 11, 12 
Root word p, 21, g. 10; p, 77, g. 1-4 

Sarcasm p. 64, g. 7 
Satire p. 64, g. 7; p. 90, g. 8 
School systems p, 100, g. 13 
Science, culture and p, 126-127; p. 133, 
g. 6 

Scientists p. 126, g. 4 

Second language, comprehension p. 63-64; 
p. 87-88 

Second language, value of p. 17-19; 

p. 130, g. 1-5 
Sentence construction p. 28-29, g. 12-16; 

p. 67, g. 8 
Sequence p. 28, g. 10; p. 89, g. 5 
Short story p. 84, g. 6, 7 
Signal system p. 43, g. 13 
Signals p. 48, g. 7; p. 74, g. 9 
Singular form p. 49, g. 5 
Skim reading p. 23, g. 25; p. 87, g. 2 
Slang p. 56, g. 10-12 
Social control p. 99, g. 1; p. 102, 

g. 23-25; p. 124, g. 2-4; p. 128, g. 2-5 
Social organizatJ-^p p. 42, g, 10; 

p. 103, g. 32; p. 105, g, 41; p, 115, 

g. 16 
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SocieL.il issues p. 10-11, g. 7-16; 

p. 113, g. 3 
SocieLal processes p. 18, ^. 8 
Speaking , 

clarity p. 33-34, 4-/ 

second language skills p. 65-70 

skills p. 33-36, g. 1-17 
Speech community p. 53, g» 3, 4 
Speech forms, second language 

p. 68-69 

Speeches p. 35, g. 15; p. 36, g. 17 
Spelling skills p. 30, g. 20, 22, 23; 

p. 94, 5-7 
Sports p. 101, g. 17 
Stress, syllabic p, 46, g. 9, 10; 

p. 66, g. 4; p. 82, g. 3 
Structural analysis p. 21, g. 12; 

p. 81, g. 1 
Study skills p. 22, g. 18 
Style, literary p. 88, g. 7; p. 91, 

g. 16 

Subculture p. 98, g. 18 

Suffix p. 21, g. 10; p. 48, g. 5; 

^9, g. 7; p. 78, g. 7 
Syllabication p. 83, g. 10 
Symbol system p. 43, g. 13, 14; 

p, 51-52, p. 73-74; p. 116, g. 6 
Synonyms p. 79, g. 18; p. 80, g. 21 
Syntax p. 50, g. 1-4 

Technology p. 104, g. 35; p. 109, 

g. 10; p. 126-127; p. 133, 6; 

p. 134, g. 11 
Telephone p. 101, g. 16 
Theater p. 128, g. 6 
Theme p. 23, g. 24 
Time p. 105, g. 38 
Tipping p. 106, g. 45 
Tone, interpretation of p. 90, 

g. 8-14; p. 91, g. 16 
Trade p. 107, g. 5; p. 125, 

g. 7, 8 

Travel p. 13, g. 9; p. 19, g. 13; 
p. 61, g. 8; p. 72, g. 3, 4; 
p. 97, g. 10; p. 105, g, 42; 
p. 127, g. 7; p. 134, g. 8 

Value clarification p. 1-11 

Value conflict p. 3, g. 5-8; p, 8, 

g, 14, 15; p. 89, g. 7 
Value position p. 10-11, g, 9-10 
Value statements p. 7-8, g. 8-11 
Value system p. 3, g. 16, 17, 18 



Values p . 1-19 

cultural (see Cultural values) 

personal p, 1-5; p. 14-16; p. 89, 
7; p. 101, g. 19, 20 

societal p. 9-11; p. 12-13 
Verb p. 49, g. 4; p. 78, g. 10, 11 
Vocabulary p. 53, g. 2, 5; p. 54, 

g. 1-6; p. 61, g. 6; p. 63, g. 5; 

p. 70, g. 4; p. 72, g. 1, 2 
Vocabulary , 

descriptive p. 76, g. 11-13 

mathematics p. 76, g. 14 

second language skills p, 75-81 

spatial p. 76, g. 9-10 
Vowels p. 83, g. 14, 15 
Vulgarisms p, 56, g, 10 

War p. 123, g. 2 

Way of life p. 99-106; p. 126, g. 5; 

p. 127, g. 8 
Word recognition p, 20-21, g. 5-12; 

p. 73, g. 2, 3, 4; p, 83, g. 13 
World view p. 17, g. 5; p. 42, g. 10; 

p. 96, g. 6; p. 97, g. 7; p. 127; g. 9 
Writing , 

literary forms p. 32, g, 33 

logographic p. 51, g. 2, 4 

phonographic p. 51, g, 2, 3 

purpose p. 27, g. 1-2; p. 28, g. 10 

reports p. 32, g. 32 

second language skills p. 93-94 

social forms p. 32 , g. 31 

systems p, 51-52 
Writing skills p. 27-32; p. 93-94 
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